Surviving and Conquering
* Refer to the curriculum document for assessment, evaluation, resources, and teaching strategies. *
[image: image1.png]HAME

The Unit Organizer (@ BIGGER PICTURE DATE

®

~—————— Eavironmental and technological 1 ™
LAST UNITExperence

UNIT FOCUS
QUESTIONS

e

UnitJ Concept Intra by definig famining and porlraying the tramp)
ofthe spit and body in the face of
averwhelming physical, emotiondl,

andfor social/environmental

Elements of Story. warviving and

Narrative conquering

Liersture Circes
“Role
Shestsiuestions

Languagefnriing Skils

e witing process 12
“Character Profle- a charscter analyss

Descriptive

of natuse, abuse, etc

“Bio Poster Presentation

Unit End Evalustion

1.WWhet doss  meanto survie? What daes | mean to conquer? Haw re they diferent?
2 Whet irternal and external obstacles do people have ta avercame to survive in scoity and the envronment
3. What aualtes el peaple deal wih conflcts and fssugs suecessully o be suniver?

4. Haw do real Ife sunvivrs make 17 What s an example of a real e suvivor?
5. Haw can awork of ficton help Us to understand the challenges In aur Ife and ofher peaple’s ves?
6. What knowlige an unerstanding of surviva was ganed fom resesrching and preserting a survior?
7. Haw does onevwre an efectve charecter analyss of a survirarbonguercr?

8. How does your own fath help you survive an conguer, that s, hrive nyour lfe?

Surviving and Conquering

© unm scheouLe ik ™ oy

Compare/Contrast
CausefEffect
Examples

Problerm/Solution

Farvana’s Journey
through
iteratue circles

[©)

535530084






Middle Level English Language Arts (ELA)

Grade 9B
Surviving and Conquering
Unit Overview
Context:  Environmental and Technological
Timeline:  Approximately 4-6 weeks

The surviving and conquering unit exposes the students to a variety of literary genres that will help form the students’ knowledge about what it means to survive and conquer in the face of many different obstacles.
English Language Arts Goals and Outcomes Overview
	Comprehend and Respond (CR). Students will extend their abilities to view, listen to, read, comprehend, and respond to a range of contemporary and traditional grade-level texts from First Nations, Métis, and other cultures in a variety of forms (oral, print, and other texts) for a variety of purposes including for learning, interest, and enjoyment.


CR9.1a View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing).

CR9.1b View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering).

CR9.2a and CR9.2b Select and use appropriate strategies to construct meaning before (e.g., formulating focus questions), during (e.g., adjusting rate to the specific purpose and difficulty of the text), and after (e.g., analyzing and evaluating) viewing, listening, and reading.

CR9.3a and CR9.3b Use pragmatic (e.g., language suitable for intended audience), textual (e.g., author’s thesis or argument, how author organized text to achieve unity, coherence, and effect), syntactic (e.g., parallel structures), semantic/lexical/morphological (e.g., connotation and denotation), graphophonic (e.g., common spellings and variants for effect or dialect), and other cues (e.g., fonts, colour) to construct and to confirm meaning.

CR9.4a View and demonstrate comprehension and evaluation of visual and multimedia texts including illustrations, maps, charts, graphs, pamphlets, photography, art works, video clips, and dramatizations to glean ideas suitable for identified audience and purpose.

CR9.4b View and demonstrate comprehension of visual and multimedia texts to synthesize and summarize ideas from multiple visual and multimedia sources.

CR9.5a Listen purposefully to understand, analyze, and evaluate oral information and ideas from a range of texts including conversations, discussions, interviews, and speeches.

CR.5b Listen purposefully to understand, analyze, and evaluate oral information and ideas from a range of texts including directions and train of thought, main points, and presentation techniques.

CR9.6a and CR9.6b Read and demonstrate comprehension and interpretation of grade-level appropriate texts including traditional and contemporary prose fiction, poetry, and plays from First Nations, Métis, and other cultures to develop an insightful interpretation and response. 

CR9.7a and CR9.7b Read independently and demonstrate comprehension of a variety of information texts including expository essays, historical accounts, news articles, and scientific writing.

CR9.8a and CR9.8b Read grade 9 appropriate texts to increase fluency and expression (150+wcpm orally; 215-260 silently)

	Compose and Create (CC). Students will extend their abilities to speak, write, and use other forms of representation to explore and present thoughts, feelings, and experiences in a variety of forms for a variety of purposes and audiences.


CC9.1a Create various visual, multimedia, oral, and written texts that explore identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing).

CC9.1b Create various visual, multimedia, oral, and written texts that explore identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering)

C9.2a and CC9.2b Create and present an individual researched inquiry project related to a topic, theme, or issue studied in English language arts.

CC9.3.a and CC9.3b Select and use appropriate strategies to communicate meaning before (e.g., considering and valuing own observations, experiences, ideas, and opinions as sources for ideas), during (e.g., shaping and reshaping drafts with audience and purpose in mind), and after (e.g., ensuring that all parts support the main idea or thesis) speaking, writing, and other representing activities.

CC9.4a and CC9.4b Use pragmatic (e.g., inclusive language that supports people across cultures, genders, ages, and abilities), textual (e.g., strong leads, coherent body, and effective endings), syntactic (e.g., subordination to show more precisely the relationships between ideas), semantic/lexical/morphological (e.g., both the denotative and connotative meaning of words), graphophonic (e.g., knowledge of spelling patterns and rules to identify, analyze, and correct spelling errors), and other cues (e.g., combine print and visuals to enhance presentations) to construct and to communicate meaning.
CC9.5a Create and present a variety of visual and multimedia presentations to best represent message for an intended audience and purpose.

CC9.5b Create and present a variety of visual and multimedia presentations including addressing various audiences for one proposal.

CC9.6a and CC9.6b Use oral language to interact purposefully, confidently, and appropriately in a variety of situations including participating in one-to-one, small group, and large group discussions (e.g., prompting and supporting others, solving problems, resolving conflicts, building consensus, articulating and explaining personal viewpoint, discussing preferences, speaking to extend current understanding, celebrating special events and accomplishments).

CC9.7a and CC9.7b Use oral language intentionally to express a range of information and ideas in formal and informal situations including dramatic readings of poems, monologues, scenes from plays, and stories and presenting reasoned arguments of opposing viewpoints.

CC9.8a Write to describe (a profile of a character), to narrate (a narrative essay), to explain and inform (a researched report), and to persuade (a review).

CC9.8b Write to describe (a description of a scene), to narrate (a personal essay), to explain and inform (a multi-paragraph letter), and to persuade (a letter to the editor).
CC9.9a and CC9.9b Experiment with a variety of text forms (e.g., debates, meetings, presentations to unfamiliar audiences, poetry, précis, short script, advice column, video documentary, comic strip) and techniques (e.g., tone, persona, point-of-view, imagery, dialogue, figurative language).

	Assess and Reflect on Language Abilities (AR). Students will extend their abilities to assess and reflect on their own language skills, discuss the skills of effective viewers, representers, listeners, speakers, readers, and writers, and set goals for future improvement.


AR9.1a and AR9.1b Assess personal strengths and needs as a viewer, listener, reader, representer, speaker, and writer and contributions to the community of learners, and develop goals based on assessment and work toward them.

AR9.2a and AR9.2b Assess own and others’ work for clarity, correctness, and impact.

Each outcome is supported by indicators which provide the breadth and depth of the expectations for the outcomes. The outcomes and their indicators are listed on pages 33-51. Teachers are encouraged to build upon outcomes in the previous grades and provide scaffolding to support student achievement of the Grade 9 outcomes.

Resources Used in This Unit
- Crossroads

On the Sidewalk Bleeding

Signposts on the Journey

- Sightlines

In the Silence

- Novel 

Parvana’s Journey

- Poetry in Focus 
Lanterns

Thoughts on Silence

-Inside Stories

The Father

-National Geographic website-Everest Survivors and Conquerors

http://www.nationalgeographic.com/adventure/everest/index.html
-Afghanistan Power Point and Handouts
A Window into Afghanistan: Lessons for High School Educators by Catholic Relief Services (www.crs.org)

	Purpose / Outcomes
	Strategies and Assessment 
	Learning Activities

	Intro unit

Comprehend meaning

CR 9.2

Clarify concept

CC 9.1

Comprehend meaning

CR 9.1 CR 9.2

Comprehend meaning

CR 9.1 CR 9.2

Write to narrate/
Experiment with a variety of texts

CC9.8 CC9.9

Read and demo comprehension

CR 9.8

Comprehend meaning

CR 9.1 CR 9.2

Using strategies

CR 9.2 
Read, comprehend and respond

CR 9.1

Reading non-fiction

CR 9.7

Listening

CR 9.5

Reading non-fiction
CR 9.7

Using after reading strategies

CR 9.2

Comprehend Meaning

CR 9.2
Using oral language to express information CC9.7
Using oral language to interact purposefully CC9.6

Research inquiry

CC 9.2

Create and present a visual representation

CC 9.5

AR 9.1

Using strategies for meaning 

CC 9.3
Comprehend Meaning CR 9.1/CR 9.2
Profile of a character

CC 9.8

CR 9.1
AR 9.2

	Unit Organizer

Essential Focus Questions

Concept Diagram

Say Something
Prose to poetry

NARRATIVE
Trims Learning Sheet-making predictions
Frame-Elements of a short story
Unit organizer/Focus Questions
Placemat

Class Discussion
Exit Slips
Think-Pair-Share
Unit organizer/Focus Questions
Survivor Biography posters and presentations
Literature Circles

Novel Study
Note organizer

Role Sheets

Character Analysis
Unit organizer/Focus Questions


	Introduction to unit

Introduce Unit Organizer to students. 

>> Unit Organizer << 

Hand out the extended focus question sheets. Discuss these as a whole group. Then give students time to individually record any initial comments they might have for each of the questions.

>> Focus Question Sheets <<
Provide each student with a concept diagram. Use the concept diagram to create a class definition of the major concepts for the unit: survive and conquer.

>> Concept Diagram<<
>> Concept Diagram Survival teacher copy <<

>> Concept Diagram Conquering teacher copy <<



Survivors and conquers in Fiction
Read the short story “On the Sidewalk Bleeding” (Crossroads)
Pre-reading: Discuss with the students why people join gangs (seeking an identity etc) and how removing yourself from a gang can be difficult. 

During reading: Use the Stepping Out strategy Say Something. Prior to reading mark off every 3-4 paragraphs where students will stop and say something, which could be a question, comment, prediction, clarification etc. This activity can be done as a whole class (the teacher should model the strategy regardless) and then students could be split into groups of four to continue with the reading.

Post reading: Ask students to write down if Andy in the story is a survivor or a conqueror given the class definition derived in the concept diagrams.

Define symbolism and discuss the symbolism of Andy’s jacket and the removal of it at the end.

Analyze the poem “Lanterns” by Andrew Suknaski  (Poetry in Focus)
>> Lanterns (teacher copy) >>
Pre reading: Discuss nature’s effects on people. Blizzards, hurricanes, etc. Discuss how poetry is a concise way of telling a story

Post reading:

Discuss similes and symbolism. (symbolism of the word apart representing the broken lantern. The man in the poem is not a survivor; he is impacted by his environment and succumbs to the storm.)
Ask student to take the poem and convert it to prose. Discuss stanzas vs. paragraphs. Figurative language vs dialogue etc. They can work in pairs to create one short story utilizing the poem as a springboard. They need to develop the character of the man who dies in the storm; who is he, what about his dog, why does he decide to go out in the blizzard? 

Read the short story “In the Silence” (Sightlines)

Fill out TRIMS learning sheet

<< TRIMS>>
Read the short story “The Father” (Inside Stories) 
Pre-reading: Revisit conquering. Discuss physical vs emotional conquering. The dad in the story is an alcoholic.

Post reading:

How will the father conquer his demons?

Fill out Short Story Analysis Frame

<<  Short Story Analysis Frame >>
Revisit the Unit organizer and fill out expanded unit map

Revisit focus questions

Real life Survivors 
Introduce real life survivors and conquerors by exploring the non-fiction articles offered on the National Geographic website
http://www.nationalgeographic.com/adventure/everest/index.html
Place students into groups of four and assign each an article from the website. They must summarize their article on their area of the placemat and then share with their group. The middle circle could be used to summarize the main message the survivors have about conquering Everest.

Read the poem “Thoughts on Silence” by Mary Jane Sterling. (Poetry in Focus)             
>> Thoughts on Silence (teacher copy) >>
Background: “The writer is a member of the Thompson River Indian Band who wrote the poem while attending residential school in Kamloops, BC. In this poem she is talking of the loneliness she feels being away from her family.” (Poetry in Focus Teacher Guide) 
Key Questions: How does the poem convey the message about survival? What techniques does the poet use to convey his message? What is the tone of the poem?

Read the short non-fictional essay “Signposts on the Journey” (Crossroads). The boy in the essay stepped in to help another. He conquered his fears and faced the bullies, which helped the boy being bullied survive.

Ask students to quietly reflect on a piece of paper a time in their lives when they have had an opportunity to make a choice to help another, to be a conqueror to help someone else survive. Why did you step in? Why didn’t you? How difficult is it to help others? They can hand in their reflections as exit slips for the day.
Read the short non-fiction essay “Digital Bullies” (Sightlines). Students will reflect on how the internet could be used to better or harm individuals in society. Have the students create jot notes on their own (think) then share (pair) with another student in the class. Then have one student report their discussion to the class (share).
Revisit the Unit organizer and fill out expanded unit map

Revisit focus questions

Now that students have looked at a variety of survivors, they now will be paired to research survivors of their own. Students will be expected to research a survivor, gather information for their bio posters, and then present their posters to the class. The decision to assign pairs and a name of a survivor or let students decide on tier own is at the teacher’s discretion. 
You may want to co-construct a rubric with the students as far as what is expected of the poster and the presentation. At minimum the posters should contain an explanation of how their survivor fits the class definition of a survivor and/or conqueror as determined at the beginning of the unit.

>> Oral Presentation RUBRIC <<
>> Poster RUBRIC <<
(For this unit we have used the novel Parvana’s Journey; however, any applicable novel that fits in this context and theme should work just as well)

Pre-reading: Before beginning the novel, view the power point on Afghanistan and have the students fill in the notes as they watch. The power point offers valuable information on the setting of the novel and its history.

<< Afghanistan POWER POINT >>
<< Afghanistan student handout page 1 >>
<< Afghanistan student handout page 2 >>
<< Afghanistan teacher key page 1 >>
<< Afghanistan teacher key page 2 >>
During Reading: Establish the literature circle groups and the roles that the students will follow. Roles such as: Illustrator, Summarizer, Investigator, Vocabulary Enricher, Literary Luminary etc. Students will be expected to complete a role per chapter and then share with their group twice a week to discuss the novel. 
<< Discussion Director handout >>
<< Summarizer handout >>
<< Vocabulary Enricher handout >>
<< Literary Luminary handout >>
<< Investigator handout >>
<< Illustrator handout >>
As students make their way through the novel ask them to keep character catalogues of each of the main characters and to add to their lists as they go.

Example:

NAME OF CHARACTER: _Parvana________________

CHARACTERISTIC 

EVIDENCE OF CHARACTERISTIC

stubborn

Refuses to leave Hassan behind even though she knows she cannot feed him 

(p. 11)

As they continue to add to their lists, they come to understand the characters and their efforts to survive and conquer the Afghanistan desert. These lists will become a part of their character analysis, which is a major assignment for the unit.

Discuss with students the writing process. As they begin to work on their character catalogues, they are in the first stage of the writing process. The analysis will become a five paragraph critique of a character form the novel.
<< Character Analysis Handout >>
<< Five Paragraph Organizer >>
Revisit the Unit organizer and fill out expanded unit map

Revisit focus questions

Unit End Evaluation
















































































































































































