Our Shared Linguistic and Cultural Roots

* Refer to the curriculum document for assessment, evaluation, resources, and teaching strategies. *
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Middle Level English Language Arts (ELA)

Grade 9B

Our Shared Linguistic and Cultural Roots

Unit Overview
Context:  Inquiry in the Communicative Context
Timeline:  Approximately three weeks

Our Shared Linguistic and Cultural Roots gives students an opportunity to discover the roots of the English language and the circumstances that contribute to its continuing process of evolution.

English Language Arts Goals and Outcomes Overview
	Comprehend and Respond (CR). Students will extend their abilities to view, listen to, read, comprehend, and respond to a range of contemporary and traditional grade-level texts from First Nations, Métis, and other cultures in a variety of forms (oral, print, and other texts) for a variety of purposes including for learning, interest, and enjoyment.


CR9.1a View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing).

CR9.1b View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering).

CR9.2a and CR9.2b Select and use appropriate strategies to construct meaning before (e.g., formulating focus questions), during (e.g., adjusting rate to the specific purpose and difficulty of the text), and after (e.g., analyzing and evaluating) viewing, listening, and reading.

CR9.3a and CR9.3b Use pragmatic (e.g., language suitable for intended audience), textual (e.g., author’s thesis or argument, how author organized text to achieve unity, coherence, and effect), syntactic (e.g., parallel structures), semantic/lexical/morphological (e.g., connotation and denotation), graphophonic (e.g., common spellings and variants for effect or dialect), and other cues (e.g., fonts, colour) to construct and to confirm meaning.

CR9.4a View and demonstrate comprehension and evaluation of visual and multimedia texts including illustrations, maps, charts, graphs, pamphlets, photography, art works, video clips, and dramatizations to glean ideas suitable for identified audience and purpose.

CR9.4b View and demonstrate comprehension of visual and multimedia texts to synthesize and summarize ideas from multiple visual and multimedia sources.

CR9.5a Listen purposefully to understand, analyze, and evaluate oral information and ideas from a range of texts including conversations, discussions, interviews, and speeches.

CR.5b Listen purposefully to understand, analyze, and evaluate oral information and ideas from a range of texts including directions and train of thought, main points, and presentation techniques.

CR9.6a and CR9.6b Read and demonstrate comprehension and interpretation of grade-level appropriate texts including traditional and contemporary prose fiction, poetry, and plays from First Nations, Métis, and other cultures to develop an insightful interpretation and response. 

CR9.7a and CR9.7b Read independently and demonstrate comprehension of a variety of information texts including expository essays, historical accounts, news articles, and scientific writing.

CR9.8a and CR9.8b Read grade 9 appropriate texts to increase fluency and expression (150+wcpm orally; 215-260 silently)

	Compose and Create (CC). Students will extend their abilities to speak, write, and use other forms of representation to explore and present thoughts, feelings, and experiences in a variety of forms for a variety of purposes and audiences.


CC9.1a Create various visual, multimedia, oral, and written texts that explore identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing).

CC9.1b Create various visual, multimedia, oral, and written texts that explore identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering)

C9.2a and CC9.2b Create and present an individual researched inquiry project related to a topic, theme, or issue studied in English language arts.

CC9.3.a and CC9.3b Select and use appropriate strategies to communicate meaning before (e.g., considering and valuing own observations, experiences, ideas, and opinions as sources for ideas), during (e.g., shaping and reshaping drafts with audience and purpose in mind), and after (e.g., ensuring that all parts support the main idea or thesis) speaking, writing, and other representing activities.

CC9.4a and CC9.4b Use pragmatic (e.g., inclusive language that supports people across cultures, genders, ages, and abilities), textual (e.g., strong leads, coherent body, and effective endings), syntactic (e.g., subordination to show more precisely the relationships between ideas), semantic/lexical/morphological (e.g., both the denotative and connotative meaning of words), graphophonic (e.g., knowledge of spelling patterns and rules to identify, analyze, and correct spelling errors), and other cues (e.g., combine print and visuals to enhance presentations) to construct and to communicate meaning.
CC9.5a Create and present a variety of visual and multimedia presentations to best represent message for an intended audience and purpose.

CC9.5b Create and present a variety of visual and multimedia presentations including addressing various audiences for one proposal.

CC9.6a and CC9.6b Use oral language to interact purposefully, confidently, and appropriately in a variety of situations including participating in one-to-one, small group, and large group discussions (e.g., prompting and supporting others, solving problems, resolving conflicts, building consensus, articulating and explaining personal viewpoint, discussing preferences, speaking to extend current understanding, celebrating special events and accomplishments).

CC9.7a and CC9.7b Use oral language intentionally to express a range of information and ideas in formal and informal situations including dramatic readings of poems, monologues, scenes from plays, and stories and presenting reasoned arguments of opposing viewpoints.

CC9.8a Write to describe (a profile of a character), to narrate (a narrative essay), to explain and inform (a researched report), and to persuade (a review).

CC9.8b Write to describe (a description of a scene), to narrate (a personal essay), to explain and inform (a multi-paragraph letter), and to persuade (a letter to the editor).
CC9.9a and CC9.9b Experiment with a variety of text forms (e.g., debates, meetings, presentations to unfamiliar audiences, poetry, précis, short script, advice column, video documentary, comic strip) and techniques (e.g., tone, persona, point-of-view, imagery, dialogue, figurative language).

	Assess and Reflect on Language Abilities (AR). Students will extend their abilities to assess and reflect on their own language skills, discuss the skills of effective viewers, representers, listeners, speakers, readers, and writers, and set goals for future improvement.


AR9.1a and AR9.1b Assess personal strengths and needs as a viewer, listener, reader, representer, speaker, and writer and contributions to the community of learners, and develop goals based on assessment and work toward them.

AR9.2a and AR9.2b Assess own and others’ work for clarity, correctness, and impact.

Each outcome is supported by indicators which provide the breadth and depth of the expectations for the outcomes. The outcomes and their indicators are listed on pages 33-51. Teachers are encouraged to build upon outcomes in the previous grades and provide scaffolding to support student achievement of the Grade 9 outcomes.
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	Purpose/Outcomes
	Strategies and Assessment
	Learning Activities

	Lesson 1: 

Set Purpose to the Unit
Comprehend meaning
CR 9.1 
CR 9.2

Comprehend meaning

CR 9.3

Using oral language

CC 9.6

Lesson 2: History of Language
View a variety of texts

CR 9.1

Construct Meaning
CR 9.1
CR 9.5
Reading for fluency and expression

CR 9.8

Construct meaning

CR 9.2

Write to persuade

CC 9.8
AR 9.1

AR 9.2

Comprehend

meaning

CR 9.2
	Essential Focus Questions

Double Entry Journal

Speaking

Observe conversations and note who responds

History of Language
Viewing

Listening

Reading aloud

FRAME

KWL

Persuasive Paragraph

Unit Organizer
	Introduction: Introduce the Unit Organizer and discuss the Key Questions.
                                              Unit Organizer
1. When, where and how was English first used and by whom?

2. How is language affected by gender, age, ethnic heritage group and educational background?

3. How is English used by different people in different roles and occupations?

4. How do writers use language to create voice?

5. What factors influence interpretation of written and oral language?

Hand out the Unit Focus Questions sheet and give students time to individually record any initial comments they might have for each of the questions.

                                       Unit Focus Questions
Assign a quote to each student and have them respond to the quote in a double-entry journal format.  What does the quote say about language and what does it mean?

                                       Language Quotations 

Share quotations and responses with the large group.  

Discussion: discuss oral and written language.  Emphasize that oral language was the only form of communication (ie. Early aboriginal communities)

Background Information: Oral Tradition.docx
Activity: Play a game of Telephone to demonstrate the need for written language.  

Instructions: http://www.ehow.com/how_2044551_play-telephone.html
Discussion:  Brief review of early written language including Guttenberg’s printing press and its effects on written language (such as the Bible).

 Background Information:  http://www.historyguide.org/intellect/press.html
History of Language
Old English 

Activity: Project “Beowulf” folio and ask students what language it is. 

                             Beowulf_firstpage.jpg
Middle English

Activity: Show YouTube clip of Chaucer being read and then ask the same question.

http://www.youtube.com/watch?v=QE0MtENfOMU
Early Modern English

Activity: Put students in groups of 3 or 4 and give each group an excerpt from a different Shakespearean play to read aloud with their group. Have students orally share their thoughts with the large group about their experience with the language used. 

Shakespeare Excerpts.pdf
Late Modern English

Use a FRAME to organize the history of the English language into the four different time periods.

                                                  Blank FRAME
                                         Teacher’s completed FRAME
Introduce the idea of how technology is changing the English language by creating a KWL together on the topics if the IPad and Kindle.

                                                    KWL
Assignment: Which do you think is a better way to communicate and view the English language, a traditional book or an IPad/Kindle? Write a Persuasive Paragraph stating your position and provide at least 3 pieces of evidence to support your position.

       -Use Peer Assessment and/or Self Assessment before submitting the final draft of the assignment.  Persuasive Paragraph Rubric (1).doc
Revisit Unit Organizer. Add jot notes to the first section on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.

                       

	Lesson 3: 

Cultural Influence

Comprehend

meaning

CR 9.2

Construct Meaning

CR 9.2

Use of oral language
CC 9.7

Create visual and written text
CC9.1

CC9.5

CC9.6

Viewing for meaning
CR 9.4
Construct meaning
CR 9.2

Read to comprehend
CR 9.6

CR9.2

Write to describe
CC9.8

AR 9.1

AR 9.2

Comprehend

Meaning

CR 9.2


	Cultural Influences
Unit Organizer

Brainstorming

Discussion: Observe conversations and note who responds.  

Representing and Speaking.

Viewing

Sorting

Reading

FRAME

Descriptive Paragraph

Unit Organizer
	Cultural Influences
Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

Activity: Brainstorm two lists of words that have come from other countries and are uniquely Canadian. 

Discussion: How do you know those words have come from another culture? Which cultures did they come from? What influences the creation of words (in particular, Canadian-isms)? How do different cultures influence our vocabulary? 

Assignment: Have students make a new “Canadian-ism”.  They will define the word, provide a visual, and use the word in a sentence.  Students would share their word with the large group.  

       (e.g.  “Canuckitis” happens when someone suddenly becomes incredibly polite).  

                                      Canadian-ism Rubric.doc
Introduce the idea that language is influenced by gender, age, ethnic heritage group, and educational background by showing the clip from Seinfeld (season 8, episode 6 – “The Fatigues”)

http://www.iwatchseinfeld.com/season8/episode6-the-fatigues/
(This is the entire episode. You will need to preview this and find the parts about the character who wears the fatigues writing for the catalogue)

Sorting Activity: In small groups, the students will compile a list of 5-7 words that would be specific to a particular age group, gender, ethnic heritage group and/or educational background. As a large group sort all of the words under the appropriate categories.

Assignment: Students will read an excerpt from Push, Medicine River, The Book of Negros, and To Kill a Mockingbird and complete a four column FRAME outlining the age, gender, ethnic heritage and educational influences on the narrator’s language for each. (There is some questionable language in the Push excerpt. It is a great piece of literature to use for this activity, but if you choose to use it you might want to prep your students ahead of time)
                             Excerpts for Influence on Language.pdf
                                              Blank FRAME
Choose one of the three excerpts and use the FRAME to write a descriptive paragraph of the narrator. Use Peer Assessment and/or Self Assessment before submitting the final draft of the assignment.

http://www.scs.sk.ca/edf/ela90/resources/descriptiveparagraphwritingframe.doc
                            http://www.scs.sk.ca/edf/ELA90/Resources/Paragraph%20Descriptive%20%20rubric.doc
Revisit Unit Organizer. Add jot notes to the next section on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.



	Lesson 4:

Use of Language

Comprehend
meaning
CR 9.2
Construct meaning

CR 9.2
CC 9.4

Reading comprehension
CR9.7

Experiment with techniques
CC9.9

Write to inform
CC 9.8

Comprehend

Meaning

CR 9.2


	Use of Language
Unit Organizer
Brainstorming

Journal Entry

Debate

Expository writing

Unit Organizer
	Use of Language
Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

Ask students who has received a text message today? Ask them what it said. 

Have students brainstorm a list of text messaging shorthand and compare it to the handout on common and less common abbreviations used in text messaging. 

                                 Common text messaging abbreviations
Go to the following website and “translate” sentences into text speak.

                                       http://www.transl8it.com
Activity: Have students read the article about students in New Zealand being allowed to use text messaging shorthand on their final exams and reflect in a journal entry whether or not this is a good idea. 

http://www.usatoday.com/news/offbeat/2006-11-13-text-speak_x.htm
                                          Article
Divide the students into two groups and assign each group a side in the debate about the article. Set the criteria for the debate with the students ahead of time and give them time to prepare their arguments.

Talk about e-mail etiquette with the students and go through the handout with them. Discuss the importance of using proper e-mail etiquette.

                                           Email Etiquette.docx
                                           Netiquette.pdf
Assignment: Write and send an e-mail to the teacher.
                                          E-mail Ettiquette Assignment.docx
Revisit Unit Organizer. Add jot notes to the next section on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.



	Lesson 5:

Voice in Writing

Comprehend
meaning
CR 9.2

Construct meaning

CR 9.1

CR 9.2

Using oral language
CC 9.7

AR 9.1

Construct meaning
CR 9.1

Write to narrate

CC 9.8

CR 9.2

Using oral language

CC.9.7

Representing messages
CC 9.5

Comprehend

Meaning

CR 9.2
	Voice in Writing

Unit Organizer
Reading for Meaning

Clarifying Table

Jigsaw

Viewing and Listening

Narrative Paragraph

Rotating Papers

Speaking

Representing

Unit Organizer
	Voice in Writing
Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

Give each student the first page of five different novels (e.g. The Catcher in the Rye, The Help, The Guernsey Literary and Potato Peel Pie Society, The Kite Runner, and The Curious Incident of the Dog in the Nighttime) and ask them to identify what is different in all of them.

Catcher in the Rye Excerpt.pdf
Curious Incident Excerpt.pdf
Guernsey Excerpt.pdf
Kite Runner Excerpt.pdf
Help Excerpt.pdf
Use a clarifying table to understand the concept of “voice”.

                             Blank Clarifying Table
                            Voice-Clarifying Table 

Separate the students into five groups and have each group examine one of the five excerpts in depth, this time focusing on voice. Groups will then split up and join with one other person from each group to “teach” the other group members about the voice in their excerpt. Each student will use a self-assessment checklist to reflect on their understanding.

Introduce the concept of “tone” by showing the following You Tube clip:

http://www.youtube.com/watch?v=7e1LC3bIhbM
Go through the handout list of tone examples with the students.

                                Tone Handout
Activity: Write a short narrative paragraph on a topic of their choice. Switch paragraphs with a partner and then rewrite the new paragraph using a different tone. Discuss the changes with your partner and then share with the large group. 

Introduce Figures of Speech by Doing a Rotating Paper activity using simile, metaphor, alliteration, personification, hyperbole, pun, and oxymoron as the paper headings. (See the Stepping Out Strategies Guide for instructions.)

Go through the handout together.      Figures of Speech
Activity: Students must come up with one of their own examples for each figure of speech and then share with the large group.

Assignment: Students choose one of their examples and illustrate it on an 8x11 piece of paper.

                                    Sample Holistic Representing Rubric.doc
Activity: Use any resource that you have on hand (or the one provided) and have students read through it to find examples of Figures of Speech.

                                     Friar Lawrence.pdf
Revisit Unit Organizer. Add jot notes to the next section on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.



	Lesson 6:

Interpretation of Language

Comprehend
meaning

CR 9.2

Listen to understand
CR 9.5

Communicate meaning
CC 9.3
Communicate meaning

CC 9.3

Construct meaning

CR 9.2

CR 9.3

CR 9.2

CC 9.9

AR 9.1

AR 9.2

Comprehend

Meaning

CR 9.2
	Interpretation of Language

Unit Organizer
Listening
Speaking and Acting
Speaking and Acting
Venn Diagram
Brainstorming

Writing a Poem

Unit Organizer
	Interpretation of Language
Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

Emphasis: Write the following sentence on the board and demonstrate reading the sentence aloud with the emphasis on a different word each time:

             “I’m glad you’re here this evening.”

Discuss the use of emphasis in writing and speaking.

Activity: Students will act out the subtext scene (pg. 173-174 in Shakespeare Set Free), coming up with their own scenarios for the scene.  Inflection.pdf
Discuss the use of pausing and inflection with the students. Use your own examples.

Activity: Have students do the Inflection activity on pg. 65 of Shakespeare Set Free. 

Connotation and Denotation: Read “Introduction to Poetry” (pg. 246 in Identities) together. Using a Venn Diagram, point out the positive, neutral and negative connotation of the words used by the author.        Intro to poetry.pdf
                                            Venn Diagram
Activity: Brainstorm words with positive and negative connotation that are used to describe a person who is thin. (for example)

Assignment: Choose a topic for a poem with a partner. Draw straws ( or use some other method) to determine who will write a poem about the topic using words with a positive connotation and who will do it using words with a negative connotation. Students will be required to use at least three different figures of speech in each poem. Use Peer Assessment and/or Self Assessment before submitting the final draft of the assignment.

                                             Poem Rubric.doc
Revisit Unit Organizer. Add jot notes to the last section on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.

---------------------

Unit Assessment



























































































