Loyalty, Love, and Relationships
* Refer to the curriculum document for assessment, evaluation, resources, and teaching strategies. *
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Middle Level English Language Arts (ELA)

Grade 9B

Loyalty, Love, and Relationships

Unit Overview
Context:  Multi-genre thematic
Timeline:  Approximately five weeks

Loyalty, Love, and Relationships exposes the students to a variety of literary genre that will help the students develop an appreciation for their peers and other people in our society.
English Language Arts Goals and Outcomes Overview
	Comprehend and Respond (CR). Students will extend their abilities to view, listen to, read, comprehend, and respond to a range of contemporary and traditional grade-level texts from First Nations, Métis, and other cultures in a variety of forms (oral, print, and other texts) for a variety of purposes including for learning, interest, and enjoyment.


CR9.1a View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing).

CR9.1b View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering).

CR9.2a and CR9.2b Select and use appropriate strategies to construct meaning before (e.g., formulating focus questions), during (e.g., adjusting rate to the specific purpose and difficulty of the text), and after (e.g., analyzing and evaluating) viewing, listening, and reading.

CR9.3a and CR9.3b Use pragmatic (e.g., language suitable for intended audience), textual (e.g., author’s thesis or argument, how author organized text to achieve unity, coherence, and effect), syntactic (e.g., parallel structures), semantic/lexical/morphological (e.g., connotation and denotation), graphophonic (e.g., common spellings and variants for effect or dialect), and other cues (e.g., fonts, colour) to construct and to confirm meaning.

CR9.4a View and demonstrate comprehension and evaluation of visual and multimedia texts including illustrations, maps, charts, graphs, pamphlets, photography, art works, video clips, and dramatizations to glean ideas suitable for identified audience and purpose.

CR9.4b View and demonstrate comprehension of visual and multimedia texts to synthesize and summarize ideas from multiple visual and multimedia sources.

CR9.5a Listen purposefully to understand, analyze, and evaluate oral information and ideas from a range of texts including conversations, discussions, interviews, and speeches.

CR.5b Listen purposefully to understand, analyze, and evaluate oral information and ideas from a range of texts including directions and train of thought, main points, and presentation techniques.

CR9.6a and CR9.6b Read and demonstrate comprehension and interpretation of grade-level appropriate texts including traditional and contemporary prose fiction, poetry, and plays from First Nations, Métis, and other cultures to develop an insightful interpretation and response. 

CR9.7a and CR9.7b Read independently and demonstrate comprehension of a variety of information texts including expository essays, historical accounts, news articles, and scientific writing.

CR9.8a and CR9.8b Read grade 9 appropriate texts to increase fluency and expression (150+wcpm orally; 215-260 silently)

	Compose and Create (CC). Students will extend their abilities to speak, write, and use other forms of representation to explore and present thoughts, feelings, and experiences in a variety of forms for a variety of purposes and audiences.


CC9.1a Create various visual, multimedia, oral, and written texts that explore identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing).

CC9.1b Create various visual, multimedia, oral, and written texts that explore identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering)

C9.2a and CC9.2b Create and present an individual researched inquiry project related to a topic, theme, or issue studied in English language arts.

CC9.3.a and CC9.3b Select and use appropriate strategies to communicate meaning before (e.g., considering and valuing own observations, experiences, ideas, and opinions as sources for ideas), during (e.g., shaping and reshaping drafts with audience and purpose in mind), and after (e.g., ensuring that all parts support the main idea or thesis) speaking, writing, and other representing activities.

CC9.4a and CC9.4b Use pragmatic (e.g., inclusive language that supports people across cultures, genders, ages, and abilities), textual (e.g., strong leads, coherent body, and effective endings), syntactic (e.g., subordination to show more precisely the relationships between ideas), semantic/lexical/morphological (e.g., both the denotative and connotative meaning of words), graphophonic (e.g., knowledge of spelling patterns and rules to identify, analyze, and correct spelling errors), and other cues (e.g., combine print and visuals to enhance presentations) to construct and to communicate meaning.
CC9.5a Create and present a variety of visual and multimedia presentations to best represent message for an intended audience and purpose.

CC9.5b Create and present a variety of visual and multimedia presentations including addressing various audiences for one proposal.

CC9.6a and CC9.6b Use oral language to interact purposefully, confidently, and appropriately in a variety of situations including participating in one-to-one, small group, and large group discussions (e.g., prompting and supporting others, solving problems, resolving conflicts, building consensus, articulating and explaining personal viewpoint, discussing preferences, speaking to extend current understanding, celebrating special events and accomplishments).

CC9.7a and CC9.7b Use oral language intentionally to express a range of information and ideas in formal and informal situations including dramatic readings of poems, monologues, scenes from plays, and stories and presenting reasoned arguments of opposing viewpoints.

CC9.8a Write to describe (a profile of a character), to narrate (a narrative essay), to explain and inform (a researched report), and to persuade (a review).

CC9.8b Write to describe (a description of a scene), to narrate (a personal essay), to explain and inform (a multi-paragraph letter), and to persuade (a letter to the editor).
CC9.9a and CC9.9b Experiment with a variety of text forms (e.g., debates, meetings, presentations to unfamiliar audiences, poetry, précis, short script, advice column, video documentary, comic strip) and techniques (e.g., tone, persona, point-of-view, imagery, dialogue, figurative language).

	Assess and Reflect on Language Abilities (AR). Students will extend their abilities to assess and reflect on their own language skills, discuss the skills of effective viewers, representers, listeners, speakers, readers, and writers, and set goals for future improvement.


AR9.1a and AR9.1b Assess personal strengths and needs as a viewer, listener, reader, representer, speaker, and writer and contributions to the community of learners, and develop goals based on assessment and work toward them.

AR9.2a and AR9.2b Assess own and others’ work for clarity, correctness, and impact.

Each outcome is supported by indicators which provide the breadth and depth of the expectations for the outcomes. The outcomes and their indicators are listed on pages 33-51. Teachers are encouraged to build upon outcomes in the previous grades and provide scaffolding to support student achievement of the Grade 9 outcomes.

Resources Used in This Unit
· Poem: Two Friends – David Ignatow

· Crossroads

· Sightlines

· Librivox online

· Shakespeare resources (books, online, encyclopedia)

· Standard Deviants video Romeo and Juliet video clip (Discovery Streaming)

· Romeo and Juliet text

· Romeo and Juliet audio recording

· Romeo and Juliet video recordings

· 1978 BBC version

· 1968 Zeffirelli version

· 1997 Luhrmann version

	Purpose / Outcomes
	Strategies and Assessment 
	Learning Activities



	Relationships in a Complex World
Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

Discuss with students that they will be studying the relationships of friends, family, and someone special in Shakespeare’s Romeo and Juliet.
Discuss with students the importance of having some background information on Shakespeare’s life, the time period he lived in, and the works that he created in order to get full meaning from the play Romeo and Juliet. Then introduce and have students participate in the jigsaw research activity. 

>> Shakespeare Background Research instructions <<
>> Shakespeare Background student handout <<
Characters in play: Have students view the Standard Deviant’s video clip of Romeo and Juliet. Hand out a note-making frame on the characters and have students complete as they view the clip a second time.

>> Standard Deviant’s Video Clip <<
>> Character Note-making FRAME <<
Plot of the play: Have students view the Standard Deviant’s video clip once more. This time have them focus on the plot and note key plot points while viewing the clip. 

>> Standard Deviant’s Video Clip <<
>> Plot Note-making FRAME <<
Language in play: Have students browse the script for words and phrases they are unfamiliar with. Have each student complete the Language Handout. Students will then get together in groups of four to share the words and phrases which are on their handout.

>> Romeo and Juliet Language Handout <<
Elements of Drama: Discuss with students the six elements of a successful drama. Use the elements of a short story frame which was previously completed as a comparison but discuss what other elements are specific to a dramatic production. Have the students fill out a FRAME on the dramatic elements, completing the main ideas and an explanation for each main idea. Explain to them that they will come back to this frame at the end of each act to discuss examples from the play for each element.

>> Elements FRAME <<
>> Elements FRAME teachers copy <<        
Explain to students that they will not be read all of the play, line by line, in class. Instead, scenes with be selected from the five acts that help the study of relationships with family, friends, and a special person.

Also explain that each student will be keeping a journal, written from the point of view or either Romeo or Juliet. Journal entries will be directed at the end of each act, but students are free to make entries from their character’s point of view any time they wish.
Read to the students “Romeo and Juliet” Prologue. Discuss what is being said by analyzing a few lines at a time following a ‘It Says, I Say, and So’ format. Only use an ‘It Says’ frame if necessary.
Act 1 Scenes 1 - 5
Have students listen to an audio recording of the prologue and the first three scenes of Act 1. Stop and discuss the language used and events of the play as necessary.
>> Audio link << http://nationalstrategies.standards.dcsf.gov.uk/node/173793
Have students consider how Romeo defines love in scene 4, lines 25 – 26. Have them discus in pairs, comparing and contrasting ideas and supporting evidence. Have each pair share their ideas with the whole group

Focus student’s attention on the following relationships:
Romeo and Juliet, Romeo and Benvolio, Lady Capulet and Juliet, Nurse and Juliet, Romeo and Mercutio

What kind of relationship does each represent? How are they similar / different?

Activity: Page to Stage (Act 1 Scene 5 - R and J at party) 
>> Assignment Instructions <<
>> Activity Sheet <<
Summarizing Act 

Hand out the summary sheet for Act 1. Have students skim the sheet and highlight the key words that help to develop the plot. Then have students read the sheet more carefully. Have students complete the Note-Making Frame.

>> Act Summary <<
>> Act Summary Sheet <<
Journal Entry

Have students journal on Romeo’s or Juliet’s relationships that they have had, their encounter with each other, and the feelings each has about the other. Have students end the journal entry with Romeo or Juliet’s thought about seeing the other again.

Act 2 Scenes 1 - 6
Have students read the prologue, scene 1 and scene 2.

Take time to discuss the balcony scene.

What is the significance of Juliet’s lines: “O Romeo, Romeo … no longer be a Capulet” (lines 33 – 36)?
What does Romeo’s response tell us about his character?

How are each of their feelings for one another similar / different?

Have students view the remainder of the Act. 

>> Audio link << http://nationalstrategies.standards.dcsf.gov.uk/node/173793
>> Video Act 2 <<
Focus student’s attention to scene 4. Discuss the friendships of Benvolio, Mercutio, and Romeo as well as that of the Nurse and Juliet. What evidence is presented to suggest that these are trusted friendships?

Activity: Figurative Language (Act 2 Scene 1 - Balcony Scene) 

>> Assignment Instructions << http://www.folger.edu/eduLesPlanDtl.cfm?lpid=609
>> Activity Sheet <<
Summarizing Act 

Hand out the summary sheet for Act 2. Have students skim the sheet and highlight the key words that help to develop the plot. Then have students read the sheet more carefully. Have students complete the Note-Making Frame.

>> Act Summary <<
>> Act Summary Sheet <<
Journal Entry

Have students journal on Romeo’s or Juliet’s thoughts, actions, and feelings leading up to and during their wedding by Friar Laurence. Have students end the journal by discussing Romeo or Juliet’s thoughts on their future.
Act 3 Scenes 1 - 5
Have students view Act 3 Scenes 1 - 5. 

>> Video Act 3 << 
>> Audio link << http://nationalstrategies.standards.dcsf.gov.uk/node/173793
Focus student’s attention on the following relationships:

Romeo and Juliet, Romeo and Mercutio, Romeo and Friar Laurence, Juliet and Nurse

How does each person display their loyalty and love for the other?

Point of the use of dramatic irony in scene 4. Have the students locate five examples of the use of dramatic irony and explain what makes each ironic.
Activity: Performing Time, Status, Genre (2.2, 2.5, 3.1, 3.3, 3.5) 

>> Assignment Instructions << http://www.folger.edu/eduLesPlanDtl.cfm?lpid=725
>> Activity Sheet 1 <<   >> 2 <<  >> 3 <<  >> 4 <<
Summarizing Act 

Hand out the summary sheet for Act 3. Have students skim the sheet and highlight the key words that help to develop the plot. Then have students read the sheet more carefully. Have students complete the Note-Making Frame.

>> Act Summary <<
>> Act Summary Sheet <<
Journal Entry

Have students journal on Romeo’s or Juliet’s relationships with their various friends, and family members. Have students end their journal entry by discussing Romeo’s or Juliet’s thoughts on what he or she should do next. 
Act 4 Scenes 1 - 5
Have students view Act 4. 

>> Video Act 4 <<
>> Audio link << http://nationalstrategies.standards.dcsf.gov.uk/node/173793
Focus on scenes 4 and 5. Have students note how each of the following characters react to news of Juliet’s death: The Nurse, Lord Capulet, Lady Capulet, and Paris. Have students identify a quote that expresses the character’s feelings and then explain what the quote reveals about the character.
Activity: Types of Love ( Acts 1 & 2 and others) 

>> Assignment Instructions <<
>> Activity Sheet <<
Summarizing Act 

Hand out the summary sheet for Act 4. Have students skim the sheet and highlight the key words that help to develop the plot. Then have students read the sheet more carefully. Have students complete the Note-Making Frame.

>> Act Summary <<
>> Act Summary Sheet <<
Journal Entry

Have students journal on Romeo’s or Juliet’s thoughts as they carry out Friar Laurence’s plan. Have students end their journal entry by discussing Romeo’s or Juliet’s thoughts on how their plan will impact their family and friends. 

Act 5 Scenes 1 - 3
Have students read Act 5 scenes 1 - 3. 

>> Audio link << http://nationalstrategies.standards.dcsf.gov.uk/node/173793
How does Romeo react to Juliet’s death? What does this tell us about him?
How has Romeo’s understanding of love changed from the beginning of the play?

How does Paris view love (scene 3, lines 1 – 21)?

Compare and contrast Romeo’s and Paris’ view of love.

Activity: Scatterbrained Soliloquies
1.4.57-100 Mercutio shares his dream about Queen Mab.

2.2.2-26 Romeo sees Juliet on the balcony.
3.2.1-33 Juliet waits for Romeo after their wedding.
4.3.15-60 Juliet prepares to drink the Friar's potion.
5.3.91-120 Romeo speaks to "dead" Juliet before drinking poison.
>> Assignment Instructions <<
>> Activity Sheet <<
Summarizing Act 

Hand out the summary sheet for Act 5. Have students skim the sheet and highlight the key words that help to develop the plot. Then have students read the sheet more carefully. Have students complete the Note-Making Frame.

>> Act Summary <<
>> Act Summary Sheet <<
Journal Entry

Have students journal from Romeo’s or Juliet’s point of view on the tragic events that lead to their death and whether they blame anyone for what has happened. Have students end their journal entry by reflecting on the impact their actions have had on family and friends. 

Revisit Unit Organizer. Add jot notes to the last section on Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.

Culminating Activity
Lead students in the completion of a comparison of the 1978 BBC dramatic presentation, the 1968 Zeffirelli version, and the  1997 Luhrmann version of Act one of Romeo and Juliet.
     Have students review the elements of drama frame completed earlier in the unit. Have students view act one of each version and complete the three column chart to note similarities and differences in each of the three versions (Plot and Theme will be similar in all but Character, Diction/Dialogue, Music/Rhythm, and Spectacle will differ). 

>> 3 Column Comparison Frame <<
>> BBC version <<
>> Zeffirelli version <<
>> Luhrmann version <<
Have students use the information collected on the comparison sheets to write a multi-paragraph comparison.

Revisit Unit Organizer. Add additional jot notes to any sections on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.
· Why do people need each other?

· What does it mean to be a loyal and true friend?

· What does in mean to belong and be loyal to our family?

· What does it mean to be in love?

-------------------------------

Unit Assessment








































