Conflicts, Issues and Choices: Doing the Right Thing
* Refer to the curriculum document for assessment, evaluation, resources and teaching strategies. *
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Middle Level English Language Arts (ELA)

Grade 9 A 
Conflicts, Issues and Choices: Doing the Right Thing

Unit Overview
Context:  Multi-genre thematic - Social, Cultural, and Historical Students look outward and examine their relationships with others, their community, and the world.  
Timeline:  Approximately five weeks

Unit Overview:
Whether at home, in school, or in society, we all face conflicts, challenges, and issues. These situations force us to make choices. Doing the right thing is always a challenge. Is it better to do the right thing and fail or do the wrong thing and succeed? By considering how others have dealt with similar conflicts, challenges, and issues, we can learn how to do the right thing. 

Focus Questions:
1. What is the right thing to do?  How do we know? What are our rights and responsibilities?
2. What does our Catholic faith teach us about decision making? How can we apply that to issues within our society? 
3. What causes conflict or makes something a challenge or an issue? 
4. How can different types of literature be used as an effective tool in exploring issues in our society and lead to possible solutions?
5. How can choices made by individuals have a lasting effect on their society?
6. What qualities help individuals and groups best deal with and resolve conflicts and issues? 

English Language Arts Goals and Outcomes Overview
	Comprehend and Respond (CR). Students will extend their abilities to view, listen to, read, comprehend, and respond to a range of contemporary and traditional grade-level texts from First Nations, Métis, and other cultures in a variety of forms (oral, print, and other texts) for a variety of purposes including for learning, interest, and enjoyment.


CR9.1a View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing).

CR9.1b View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering).

CR9.2a and CR9.2b Select and use appropriate strategies to construct meaning before (e.g., formulating focus questions), during (e.g., adjusting rate to the specific purpose and difficulty of the text), and after (e.g., analyzing and evaluating) viewing, listening, and reading.

CR9.3a and CR9.3b Use pragmatic (e.g., language suitable for intended audience), textual (e.g., author’s thesis or argument, how author organized text to achieve unity, coherence, and effect), syntactic (e.g., parallel structures), semantic/lexical/morphological (e.g., connotation and denotation), graphophonic (e.g., common spellings and variants for effect or dialect), and other cues (e.g., fonts, colour) to construct and to confirm meaning.

CR9.4a View and demonstrate comprehension and evaluation of visual and multimedia texts including illustrations, maps, charts, graphs, pamphlets, photography, art works, video clips, and dramatizations to glean ideas suitable for identified audience and purpose.

CR9.4b View and demonstrate comprehension of visual and multimedia texts to synthesize and summarize ideas from multiple visual and multimedia sources.

CR9.5a Listen purposefully to understand, analyze, and evaluate oral information and ideas from a range of texts including conversations, discussions, interviews, and speeches.

CR.5b Listen purposefully to understand, analyze, and evaluate oral information and ideas from a range of texts including directions and train of thought, main points, and presentation techniques.

CR9.6a and CR9.6b Read and demonstrate comprehension and interpretation of grade-level appropriate texts including traditional and contemporary prose fiction, poetry, and plays from First Nations, Métis, and other cultures to develop an insightful interpretation and response. 

CR9.7a and CR9.7b Read independently and demonstrate comprehension of a variety of information texts including expository essays, historical accounts, news articles, and scientific writing.

CR9.8a and CR9.8b Read grade 9 appropriate texts to increase fluency and expression (150+wcpm orally; 215-260 silently)

	Compose and Create (CC). Students will extend their abilities to speak, write, and use other forms of representation to explore and present thoughts, feelings, and experiences in a variety of forms for a variety of purposes and audiences.


CC9.1a Create various visual, multimedia, oral, and written texts that explore identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing).

CC9.1b Create various visual, multimedia, oral, and written texts that explore identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering)

C9.2a and CC9.2b Create and present an individual researched inquiry project related to a topic, theme, or issue studied in English language arts.

CC9.3.a and CC9.3b Select and use appropriate strategies to communicate meaning before (e.g., considering and valuing own observations, experiences, ideas, and opinions as sources for ideas), during (e.g., shaping and reshaping drafts with audience and purpose in mind), and after (e.g., ensuring that all parts support the main idea or thesis) speaking, writing, and other representing activities.

CC9.4a and CC9.4b Use pragmatic (e.g., inclusive language that supports people across cultures, genders, ages, and abilities), textual (e.g., strong leads, coherent body, and effective endings), syntactic (e.g., subordination to show more precisely the relationships between ideas), semantic/lexical/morphological (e.g., both the denotative and connotative meaning of words), graphophonic (e.g., knowledge of spelling patterns and rules to identify, analyze, and correct spelling errors), and other cues (e.g., combine print and visuals to enhance presentations) to construct and to communicate meaning.
CC9.5a Create and present a variety of visual and multimedia presentations to best represent message for an intended audience and purpose.

CC9.5b Create and present a variety of visual and multimedia presentations including addressing various audiences for one proposal.

CC9.6a and CC9.6b Use oral language to interact purposefully, confidently, and appropriately in a variety of situations including participating in one-to-one, small group, and large group discussions (e.g., prompting and supporting others, solving problems, resolving conflicts, building consensus, articulating and explaining personal viewpoint, discussing preferences, speaking to extend current understanding, celebrating special events and accomplishments).

CC9.7a and CC9.7b Use oral language intentionally to express a range of information and ideas in formal and informal situations including dramatic readings of poems, monologues, scenes from plays, and stories and presenting reasoned arguments of opposing viewpoints.

CC9.8a Write to describe (a profile of a character), to narrate (a narrative essay), to explain and inform (a researched report), and to persuade (a review).

CC9.8b Write to describe (a description of a scene), to narrate (a personal essay), to explain and inform (a multi-paragraph letter), and to persuade (a letter to the editor).
CC9.9a and CC9.9b Experiment with a variety of text forms (e.g., debates, meetings, presentations to unfamiliar audiences, poetry, précis, short script, advice column, video documentary, comic strip) and techniques (e.g., tone, persona, point-of-view, imagery, dialogue, figurative language)
	Assess and Reflect on Language Abilities (AR). Students will extend their abilities to assess and reflect on their own language skills, discuss the skills of effective viewers, representers, listeners, speakers, readers, and writers, and set goals for future improvement.


AR9.1a and AR9.1b Assess personal strengths and needs as a viewer, listener, reader, representer, speaker, and writer and contributions to the community of learners, and develop goals based on assessment and work toward them.

AR9.2a and AR9.2b Assess own and others’ work for clarity, correctness, and impact.

Each outcome is supported by indicators which provide the breadth and depth of the expectations for the outcomes. The outcomes and their indicators are listed on pages 33-51. Teachers are encouraged to build upon outcomes in the previous grades and provide scaffolding to support student achievement of the Grade 9 outcomes.

Resources Used in this Unit
Crossroads

· If I Can Stop One Heart From Breaking (poem)
· Birdfoot’s Grandpa (poem)

· And the Lucky Winner Is… (short fiction)

· The Long Journey (short fiction)
· Signposts on the Journey (short non-fiction)

· Halting Hatred (short non-fiction)

· Borders (short fiction)

Sightlines

· In Service (poem)

· Equal Opportunity (poem)

Identities

· Warriors Don’t Cry (short non-fiction)

Novel

· Shattered – Eric Walters

Short Story

· The Test- Angelica Gibbs (online)

· Lather and Nothing Else (online)

*See Curriculum Guide for further resource suggestions
	Purpose / Outcomes
	Strategies and Assessment 
	Learning Activities

	Comprehend theme
CR9.1, CR9.6
Discuss purposefully
CC9.6
Formal intro.of theme
CR9.1
Comprehend meaning

CR 9.1 CR 9.2

What is Right?
Clarify theme
CR9.1, CR9.3
Discuss purposefully
CC9.6
Read/respond

CR9.1

Construct meaning

CR9.2

Demonstrate comprehension

CR9.6

Respond to visual
CR9.4
Use of language

CR9.3
Syntax

CC9.4
Discuss
CC9.6
Expository paragraph writing

CC9.8
Read
CR9.1

Construct meaning

CR9.2
Listen purposefully

CR9.5
CR9.1
Semantics
CR9.3

Demonstrate comprehension

CR9.6

Language Use

CC9.4
Construct meaning
CR9.2
Comprehend

meaning

CR 9.2

Decision Making
Comprehend

meaning
CR 9.2

Theme
CR 9.1
View & Demonstrate Comprehension
CR9.4
Read and Demonstrate Comprehension and Interpretation of a Variety of Texts
CR9.6
Reasoned Arguments
CC9.7
Reading non-fiction
CR9.7
Construct meaning

CR9.2

Discuss purposefully
CC9.6
Read and Demonstrate Comprehension and Interpretation of a Variety of Texts

CR9.6
Reasoned Arguments
CC9.7
Use of language

CR9.3
Syntax

CC9.4
Write to narrate
CC9.8
Self  and peer assessment

AR9.1 and AR9.2

Read and Demonstrate Comprehension and Interpretation of a Variety of Texts

CR9.6
Construct meaning

CR9.2

Create text that explores efficacy

CC9.1
Using textual cues to construct meaning
CR9.3
Comprehend
meaning
CR 9.2
Conflict
Comprehend

meaning

CR 9.2

Create text that explores efficacy

CC9.1
Construct meaning
CR9.2

Read and Demonstrate Comprehension and Interpretation of a Variety of Texts

CR9.6
Construct meaning

CR9.2

Read and Demonstrate Comprehension and Interpretation of a Variety of Texts(FNMI)

CR9.6 
Comprehend

meaning

CR 9.2

Exploring issues through Literature
Comprehend

meaning

CR 9.2

Construct meaning

CR9.2

Language use
CR9.3
Construct meaning

CR9.2

Listen purposefully
CR9.5
Read and Demonstrate Comprehension and Interpretation of a Variety of Texts CR9.6 
Language use

CR9.3
Construct meaning
CR9.2
Using language cues to construct meaning
CR9.3
Listen purposely
CR9.5
Comprehend and respond

CR9.1
Written summary
CC9.9
Using language cues to construct meaning

CR9.3
Assess author’s work for impact
AR9.2
Comprehend
meaning
CR 9.2
Individual choices & societal effects
Comprehend
meaning

CR 9.2

Read and Demonstrate Comprehension, Interpretation of a Variety of Texts (FNMI)

CR9.6

Constructing meaning

CR9.2

Communicating meaning
CC9.3
Read/respond

CR9.1

Reading non-fiction

CR9.7

Oral language

CC9.6

Creation of visual

CC9.5

Reading non-fiction

CR9.7 

Assessment of work

AR9.2

Construction of meaning
CR9.2
Respond to visual

CR9.4

Reading non-fiction
CR9.7 
Strategies for meaning

CC9.3

CC9.3

Write to inform

CC9.8

Reading fiction

CR9.6

CR9.1

Researched inquiry

CC9.2

Creation of visual

CC9.5
Oral language

CC9.7

Assess own and others’ work

AR9.1

AR9.2

Comprehend

Meaning

CR 9.2
	“It says – I say – And so”
”Think-pair-share”
CE Unit Organizer

Essential Focus Questions

What is Right?
CE Concept Clarifier

Poem
Before – during – after
Activate prior knowledge
Punctuation
Discussion
Paragraph Assessment Rubric
Short Story
Before – during – after

Activate prior knowledge
Predicting
Two column chart
Sentence Structure

It says – I say – And So
Unit Organizer

Decision Making
Unit Organizer

Short Story
FRAME- Decision Making Process
Before-During-After

FRAME- See-Judge-Act-Evaluate
Discussion
Before – during – after

Placemat activity to activate prior knowledge

Anecdote
Predictions

FRAME

Sentence structure
Punctuation

Paragraph writing

Self  and peer assessment
Short Story
Before – during - after
Pros – cons – questions chart
Independent question and answer
Unit Organizer
Conflict
Unit Organizer

Concept Diagram
Short Story
Before – during - after
Vocabulary 
Elements of fiction
Short story
Before – during - after

Skimming and scanning
Unit Organizer

Exploring issues through Literature

Unit Organizer

DIDLS
Before – during - after
Independent question and answer
Use of tone to communicate meaning
Before – during – after 
Format of poem

Summarize
Independent question and answer
Language use
Comparison of messages in poetry
Unit Organizer
Individual choices & societal effects
Unit Organizer
Before – during – after

Discussion/Review of First Nations spirituality

Listening

Summarizing

Written responses

News Article

Before-During-After

Elements of news article

Discussion

Newspaper Scrapbook

Co-construction of rubric
Before-During-After

Predict meaning from Photos/captions

Skimming

Chart

Written responses
Discussion

Creation of news article

Structure of novel

Research assignment

Class presentations

Student responses

Peer assessment

Student reflection

Unit Organizer
	Motivational Set:  
It Says, I Say, and So handout


Handout for “It says – I say – and so” including quotations about conflict (teacher chooses one, or gives all three and allow students to choose):

“The truth is that our finest moments are most likely to occur when we are feeling deeply uncomfortable, unhappy, or unfulfilled. For it is only in such moments, propelled by our discomfort, that we are likely to step out of our ruts and start searching for different ways or truer answers.”(M.Scott Peck)

“Conflict is inevitable, but combat is optional.” (Max Lucado)

 Follow with a think-pair-share activity and a brief class discussion.
Hand out unit organizer and discuss, introduce unit themes and key questions.
Unit Organizer



Hand out the extended focus question sheets. Discuss these as a whole group. Then give students time to individually record any initial comments they might have for each of the questions.

Focus Question Sheets



Focus Question 1: What is the right thing to do?  How do we know? What are our rights and responsibilities?

Concept Clarifier – teacher leads class to an understanding of the concept “right”. Sample.  As part of this process, discuss with the students what are our guidelines for right behavior and where do these come from? (example – 10 Commandments, family, laws, etc.)
Concept Clarifier (student copy)


 HYPERLINK "Clarifier__RIGHTteacher.ppt" 

Concept Clarifier (teacher copy)



Reading and Responding to a Poem

Poem: If I Can Stop One Heart From Breaking ( Emily Dickinson, Crossroads 272); use Crossroads Teacher Manual page 255 ff (or another poem of a similar theme)
Before: 
1. In their notebooks, have students list the actions, qualities or accomplishments they would like to be remembered for.  Next, ask students to imagine a scenario in the future in which they can only be remembered for one thing.  What would that be?  Students can examine their lists and select one item.  In small groups, ask them to share their choices and their reasons.
2. Ask students to examine the title and photograph on Crossroads Anthology page 272 and give their responses to them.  

During: Ask students to read the poem 3 times.  Each time, consider one of the following questions: 

1. How do you feel as you read the poem?

2. What ideas do you think the writer is trying to express in the poem?

3. What does the poem remind you of?  How does the poem connect to your personal life? Does this poem remind you of anyone in your life? Who?

After: 
1. Language Conventions (optional) – Use of the semicolon – use Language Master 32 from the Crossroads Teacher Guide.

2. Discuss the poem.  What does the speaker hope to achieve with her life?  Who is she reaching out to? Why? Do you agree with the speaker?

3. Optional writing assignment: 

a. Begin with a mini-lesson on the paragraph See Resource Lines page 88-92 
b. Ask students to write an expository paragraph answering the following question: “What do you hope to achieve with your life that would guarantee it hadn’t been lived in vain?” (semicolon to be judiciously used within the paragraph)
Paragraph rubric.doc
Paragraph student rubric.doc
** See Crossroads Teacher Guide for other possible extensions on this literature.

Reading and Responding to a Short Story

The Long Journey (Crossroads 292) Crossroads Teacher Manual page 265 ff (or another story of a similar theme)

Before:

1. Write the following statements on the board:
Lying is unacceptable.

Sometimes lying is acceptable.

Cheating is unacceptable.

Sometimes cheating is acceptable.

Ask students to note the statements they agree with.  In small groups have them discuss their responses and then explain their views on the topic of honesty/dishonesty.
2.  Teacher reads aloud the opening paragraphs of the story ending with “Today is April 21.”  Ask students to predict the content of the story. (Student books closed)
3. Ask students to open the Crossroads Anthology, page 292. Draw their attention to the teaser on and discuss the connection between the saying and the use of the word procrastinate in the story.

During: Instruct students to make a two column chart in their notes.  The columns should be labeled Choice and Consequence.  As they read the story, they will use the chart to track Walter’s decisions.

After: 
1. Ask students to answer the questions “Responding to the Story” on page 295 of the Crossroads Anthology.
2. Language Conventions: activity on incomplete sentences used for stylistic purpose, Crossroads Anthology page 295.

3. Handout – an “It Says – I Say – and So” activity on the Arabic Proverb “Excuses are always mixed with lies”.  In the “And so” portion, ask students to recount a childhood experience that reflects the proverb.

Revisit Unit Organizer. Add jot notes to the first section on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.

Focus Question 2 - What does our Catholic faith teach us about decision making? How can we apply that to issues within our society? 
Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

Reading and Responding to a Short Story

And the Lucky Winner Is (Crossroads 273) Crossroads Teacher Manual page 257ff (or another story of a similar theme)

Before: Work through a FRAME (Content Enhancement) The Frame Routine (decision).ppton the Decision Making Process as discussed in the Grade 9 Christian Ethics Textbook Be With Me, pages 79-81. Handout.  Next, students practice this process through a handout of a moral dilemma.  The Rabbit Coverup.doc
During: Give students another 4 column FRAME handout, labeled SEE – JUDGE –ACT - EVALUATE.  As they read the story, they will use the chart to track the decision-making process of the main characters(s).

After:  Responding to the story (Crossroads 286)
a. With a partner, replay Jon and Peri’s argument for and against cheating on the lottery.  Think about what else might have been said and how they are both feeling at that point in the story.

b. Why does Jon Decide not to use his special powers to win the lottery”  What would you have done?   Explain your answer.

c. Do you think it’s fair for Peri to blame Jon when he refuses to continue cheating?  How would you have felt if you were Jon?  If you were Peri?

d. Do you think holding a lottery for health benefits is right?  Explain your answer.

Reading and Responding to an Anecdote:

 Signposts on the Journey (Crossroads 288) & Crossroads Teacher Manual page 261 ff (or another story / anecdote of a similar theme) 
Before:

1. Placemat activity on bullying:
a.  On the board, the teacher writes the following:
“Consider your own experiences of bullying (or observing bullying).  Answer the following questions in your section of the placemat:

· What kinds of people were involved (Bully?  Bullied?)
· What kinds of people were watching the incident?

· How did the different groups of people behave towards each other?
b. Give students 5 minutes or so to answer quietly.  Then, have them discuss their observations as a group, with each person having a chance to share their ideas.
c. Write the following on the board: “The best way to stop bullying is…”  Ask the students to write this in the bubble at the centre of the page and, as a group, to complete the sentence.
d. Give each group a chance to share their statement.
2. Explain to the students that the piece of literature they are about to read is an anecdote. Explain what an anecdote is.  (An anecdote is a short, free-standing tale narrating an interesting or amusing biographical incident. An anecdote is always presented as based on a real incident involving actual persons, whether famous or not, usually in an identifiable place. Sometimes humorous, anecdotes are not jokes, because their primary purpose is not simply to evoke laughter, but to reveal a truth more general than the brief tale itself, or to delineate a character trait in such a light that it strikes in a flash of insight to its very essence. An anecdote is not a biography nor does it bear a moral, it is merely an illustrative incident that in some way represents a larger reality. (Wikipedia) 

3. Ask students to turn to the Crossroads Anthology, page 288 and draw their attention to the photo and the teaser.  Ask them to make predictions about the subject matter of the anecdote based on these two “hints”. 
During: Give the students another FRAME labeled according to the Decision Making Process – See, Judge, Act, Evaluate.  Have them fill this out regarding the decisions made by the author’s son as they read this anecdote.
The Frame Routine (decision).ppt blank.ppt
After: 
1. Discuss the FRAME. 
2. Language Conventions (Crossroads 290): 
Simple Sentences(optional): A simple sentence uses a noun and a verb, and not much else.  For example: “The plane crashed.” Reread the selection.  Which sentences do you think are the author’s most powerful and effective sentences?  Are any of these “simple sentences”?  Why are these sentences effective?
Colon: On the board, write the first two sentences in the fourth paragraph of the anecdote, beginning with “I have a sixteen-year-old son,” and ending with “…as much as possible.”Ask students to take note of the punctuation used in the sentences.  Discuss the colon and develop a grammar rule reflecting its use in the sentence.  Provide students with a copy of Crossroads Language Master 33 and conduct a mini lesson on the colon and its uses.

Writing Assignment – Narrative paragraph

Begin with a mini-lesson on the paragraph.  See Resource Lines page 88
Paragraph topic: Describe a time in your life when you were faced with a decision / choice and made the right decision.  Brainstorm for possible ideas, give examples…
Narrative Paragraph 1.doc
Narrative Paragraph 2.doc
Narrative Paragraph 3.doc
Students will assess their own work and the work of others prior to submitting.

Narrative Paragraph Student Rubric.doc
Narrative Paragraph Rubric.doc
Reading and Responding to a Short Story

 Lather and Nothing Else / Just Lather, That’s All by Hernando Tellez, (or another story of a similar theme).  This story is available in the anthology Strawberries and Other Secrets or online at various websites.  This story was originally written in Spanish, so each version is slightly different: 

http://www2.ups.edu/faculty/velez/LAS100/tellez.htm
http://homepages.nyu.edu/~bjc235/lather.html
Lather.doc
Before:

Give students a brief background of the author Hernando Tellez.  The following info is taken from Wikipedia: “Hernando Téllez (22 March 1908 - 1966). Born and educated in Bogotá, Colombia, Téllez entered very early the world of journalism with which he is primarily identified having been on the staff of some of Colombia's most popular newspapers and magazines. It was not until 1950 with the publication of his short-story collection Cenizas al viento, that his name became more widely known. … During Tellez's lifetime, Colombia suffered through several civil wars and military dictatorships, collectively called La Violencia (The Violence)…..Possibly the most famous work by Tellez was his short story "Espuma y nada más" (Just Lather, That's All)….”

Ask students to consider the title; what might the story be about?

During:
As students read the short story, ask them to fill out the Pros/ Cons/ Questions chart regarding the decision making process that the barber goes through: 
· What decision is he trying to make?  
· What are the pros and cons to each possible action?  
· What questions does he have?  
· What decision does he ultimately make?

After: ask students to answer the following questions

   Literary Techniques:

1. Notice the way the writer opens the story - he catches you on the narrative hook - that is, he arouses your interest immediately: “He came in without a word.  I was stropping my best razor.  And when I recognized him I started to shake.”  How does this opening catch your interest? What do you immediately want to find out?

2. Hernando Tellez chooses to tell this story in the first person narrative style. One of the characters, the barber, is the narrator - that is, he tells the story.  How does first person narration make the story effective?

3. The writer told the story as if he were watching the drama unfold as a bystander; this would be third person narration.  Would this method of telling the story have been as effective?  Explain.
4. From the beginning of this story we are made aware that the two men are going to be engaged in a form of external conflict.  When do we first find this out? Why are the barber and Torres in conflict?

5. The internal conflict, the struggle that goes on within the barber, is the most intense part of the story.  Explain why. 

Key Question / Concepts:

1. The final words of Torres as he leaves the barbershop came as a surprise to the barber and to us.  Summarize them.  Why are they a surprise? What do they reveal about Captain Torres?

2. Consider the choices made by the barber:  he has figured out his options, weighed the pros and cons, and made a well-considered decision.  What does he find out at the end that throws new light on this decision?  What insight does this give us about decision making?

Revisit Unit Organizer. Add jot notes to the next section on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.

Focus Question 3: What causes conflict or makes something a challenge or an issue?
Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

Concept diagram -  Conflict
concept-mastry_conflict (student copy) 
concept-mastry_conflict (teacher copy)


Reading and Responding to a Short Story

The Test by Angelica Gibbs, available online  at 

http://www.rootsweb.ancestry.com/~wikenosh/gibbs/test.htm
The Test (story).doc
Before: 

1. Review the six elements of fiction: setting / atmosphere, plot, characters, conflicts, point of view, theme.

2. Discuss the historical context – how African Americans were treated in the Southern States in the 1940s and even until the 1960s.

During: Read out loud together.  As vocabulary words and racist concepts arise, briefly explain.


vocabulary:  slatternly, joviality

racist terms: Mandy or Mandy Lou (the main character’s name is Marian); quite a flock (animals have flocks, humans have families) of pickannies (offensive term for African American children); to meet some young blood (offensive slang for African American man); whistle “Swanee River” (one of two different songs, both about life in Georgia – mock African American accent, and refer to plantation life); “Well, dog my cats if I didn’t think you-all came from down yondah.”  And “You-all sho can read fine, …”(mocking southern accent); 

After: Have students identify the six elements of fiction within this story, including all the parts of the plot. Emphasize conflict, perhaps by using the following questions:

1. Our unit is entitled “Conflicts, Issues and Choices: Doing the Right Thing”.  What is the primary external conflict with which Marian must deal in “The Test”?

2. Explain how this external conflict is connected to an important social issue.

3. What is the choice that Marian faces? What is the internal conflict that she must resolve?

4. In your opinion, did Marian do the right thing in this story?  Why or why not?  Explain using evidence from the story to do so. 
Reading and Responding to a Short Story

Borders  (Thomas King Crossroads 46)
Before:
Possible Mini-Lesson: Skimming and Scanning

Model for the students scanning the text to note its organizational features. Point out for example, that the text is divided into eleven sections, each separated by text breaks consisting of three diamond-shaped bullets. Each section contains paragraphs, many of which are short, and some of which use dialogue. Sections five, seven, and nine are in italics. Ask students to speculate on why these sections are in italics.

During:
After reading each section of the story, ask students to stop reading and write in their notebooks a brief summary of the key details in the section. Model this process for the students with the first section.

After:
1. Why is not stating her nationality such an important issue for Laetitia’s mother?

2. Do you think the mother did the right thing in not telling the border guards what they wanted to hear? Explain.

Revisit Unit Organizer. Add jot notes to the next section on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.

Focus Question 4: How can different types of literature be used as an effective tool in exploring issues in our society and lead to possible solutions?

Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

Tone in Literature:

Discuss the development of Tone in literature.  One way to introduce tone is by teaching DIDLS (Diction, Imagery, Details, Language, and Syntax. Use diction to find tone.  Use imagery, details, language and syntax to support tone. )  You can find more information on this in the Pre AP manual or by going online to a website such as http://www.kisd.org/khs/english/help%20page/DIDLS%20Breakdown.htm
http://www.mhil-ehs.eu.dodea.edu/didls.htm
Reading and Responding to Poetry
 In Service (Maxine Tynes, Sightlines 216)
Before:  (all done before students open their books)

1. Ask the students to consider the title “In Service”.  What might that mean? 

2. Teacher should read the introduction to the poem out loud; discuss with students. Before you read the poem to the students, ask them to be prepared to share impressions, key words, and reactions to the poem. Then have students listen as the teacher reads the poem.  

3. Discuss their reactions.

4. Give students the following background information:
** The Poet Maxine Tynes is Canadian, from Nova Scotia.  She is descended from the Black Loyalists.  (Between 1783 and 1785, more than 3000 Black persons came to Nova Scotia as a direct result of the American Revolution. They were runaway slaves who wanted to take control of their lives.  They sought protection from the British in Canada.)

During:  

Next, have the students open the Sightlines book and read the poem, then answer the following

1. Summarize the poem in your own words. 

2. The poet describes the housekeepers as an army.  List the words and images that establish this metaphor throughout the poem.  Why do you think that the author has chosen this image?

3. How does the poet develop a contrast between the world of the Black women and that of the people who employ the women “in service”?

4. Describe and explain the change that the women “in service” undergo as they travel from home to work.

5. Why do the women get dressed “avoiding the mirror”?

6. What words are used repeatedly?  What effect does this repetition have on the poem?

7. What conflict or issue is the subject of this poem? Is it effectively presented? Explain.

After:
1. Go back through the poem, making a list of all tone words you can find.  

2. What is the tone of this poem?

3. What does this tone tell us about the effect that ongoing racial inequality has on the victims of such injustice?

 Equal Opportunity (Jim Wong-chu, Sightlines 226)
Before: (this time, have the students open Sightlines right away) 

1. Ask the students to consider the title “Equal Opportunity”.  What might that mean? 

2. Look at the format of this poem.  What do you notice immediately?  (no punctuation, no capital letters, spacing between lines, indentation). Why might a poet choose to set a poem up in this way?

3. Information about the poet (from Sightlines Teacher guide, p, 248)

* Jim Wong-Chu was born in Hong Kong in 1949 and was brought to British Columbia in 1953, where he was raised by aunts and uncles and eventually settled in Vancouver. 

A brief history of Chinese immigrants to Canada:

** Between 1881 and 1885, about 15,000 Chinese immigrants came to Canada to work on the Canadian Pacific Railway.  Working conditions were harsh and little attention was paid to the personal safety of these immigrants.  Many were killed in dynamite blasts and other work – related accidents.

During:

The teacher reads the poem out loud.  Explain any confusion the class might have. Next, have students read the poem themselves.

1. Summarize the poem in your own words.

2. Describe the different ways that spacing and position on the page are utilized by this poet. Do you think this is effective? Why / why not?

3. What conflict or issue is the subject of this poem? Is it effectively presented? Explain.

After: 

1. Give students the following notes: 

Irony is an important concept in literature. You will  encounter three main types of irony:

a. Situational irony:  The opposite of the expected occurs; for example, a cancer researcher, who makes great strides toward a cure for cancer, is herself struck by the disease.

b. Verbal irony: The speaker says the opposite of his or her intended meaning; for example, “Oh, yes…I just love having my teeth drilled at the dentist…it’s so relaxing.”

c. Dramatic or structural irony:  The audience or readers know more than the character(s) in a narrative.  The contrast between what is real and what the character understands is vast; for example, a man in a cartoon is walking along the street reading his newspaper; the viewer can see an enormous hole and a construction site on the street ahead. The man, still reading the paper, is impervious to the hole and naturally falls into it.

2. The tone of this poem is very ironic. Which kind(s) of irony do we see?  Explain.

3. What does this tone tell us about the effect that ongoing racial inequality has on the victims of such injustice?

4. Consider the two poems “In Service” and “Equal Opportunity”: both present the issue of racial inequality within Canada, but they do so in very different ways.  In your opinion, which of these poems is more effective at exploring the issue of racism? Explain why? Which of these poems is more likely to prevent someone from acting in a racist manner?  Explain why.

Revisit Unit Organizer. Add jot notes to the next section on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.

Focus Question 5 & 6:  How can choices made by individuals have a lasting effect on their society? What qualities help individuals and groups best deal with conflicts and issues?
Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

Reading and Responding to a poem

 Birdfoot’s Grampa  (Joseph Bruchac Crossroads 310)
Before:  

1. Discuss the background of poet / writer / professional storyteller Joseph Bruchac - although his American Indian heritage is only one part of an ethnic background that includes Slovak and English blood, it is his first Nations roots which have most influenced him.  He comes from the Abenaki culture and lives in New York State.  

2. Discuss with students the importance of the earth and of all nature for First Nations people. Touch on the following information:

· The most important figure in First Nations' spirituality is the all-powerful source of life, the Creator.  The Creator is treated with great reverence and respect.

· Every thing created by the Creator has a spirit- animals, plants, matter (water, fire, stone) and natural forces (sun, wind, thunder, rain and snow).

· Everything in the universe belongs to a natural cycle.  Within this cycle, all forms of life are connected.  As long as the cycle is not interrupted, the universe remains in harmony.  If one part of nature is harmed, all other parts will be affected.

· First Nations' spirituality believes in kinship with all animals and birds.  Creatures have been placed on the earth by the Creator to teach humans valuable lessons about life.  Many First Nations stories describe these lessons.

· Everything in nature is sacred because it has been given a spirit by the Creator.  'Mother Earth' (the environment) is to be treated with respect.  Pre-contact First Nations people had a duty to take from the earth only what they needed to survive. 

During:

1. Teacher reads the poem out loud to the class while the students follow along, using the Crossroads anthology.

2. After first reading, ask students to read the poem over themselves and summarize it in their notes.
After: ask students to answer the following questions

1. What does Birdfoot’s Grampa refuse to accept? What do you think of his attitude? 

2. What uses of alliteration can you find in the poem? Which sounds in the poem do you like best? 

3. What other figures of speech can you find in the poem?  What do they add to the poem?

4. How do the actions of Birdfoot’s Grampa demonstrate a First Nations approach to nature?

5.  Many people, like Birdfoot’s Grampa, believe that their actions can make a difference, even if they can’t save everyone. Think of someone you know (or someone you know of) who has acted on this belief. What actions has this person taken? 

Reading and responding to a News article

Halting Hatred (Crossroads 298)

Before Reading:

· Ask students to preview the title, headings, photographs, captions, and layout to determine the reading form. Encourage them to recall what they know about the structure of newspaper articles. 

· Mini lesson: The structure of a news article (Resourcelines). Define, or have students look up, the following terms: lead, headline, by-line, body, facts, quotations, hook, slant, bias 5 W’s, caption, and masthead.
During Reading: 

· Have students identify examples of the elements of a news article in “Halting Hatred.”

After Reading:

· Do you think “halting hatred” is possible? Explain your answer.

· Which statements in this article would you agree with? Which would you disagree with? Explain your point of view.

Suggested Assignment: Newspaper Scrapbook (to be done if inquiry assignment for novel, Shattered, is omitted)
Plan for half of a class to introduce the assignment and at least one day in the library.

The goal of this assignment is to make you more aware of some of the injustices occurring in our own community and around the world, and to challenge you to form educated opinions. It also will provide you with an opportunity to become more familiar with the newspaper as source of information.

1. Browse through newspapers, clipping out columns and photographs that you believe focus upon some form of injustice. Keep in mind our discussions about the meaning and root causes of injustice.

2. Locate one clipping for each of the following categories or two clippings for each of any five of the following categories.
· sports 

· school 

· foreign relations 

· the environment 
· war 

· family 

· government 

· the work place
3. Paste the clippings in your mini-scrapbooks and beside each one write one paragraph clearly describing the injustice, as you see it. In each paragraph, you must explain what the problem is according to the article and your own carefully considered opinion about the issue, accompanied by reasons for that opinion. Where possible, these reasons should be based upon facts or other evidence.

Suggestion: After discussing the assignment with your students, co-construct the rubric that will be used. Have students identify the characteristics of a good newspaper scrapbook; categorize their responses and offer additional guidance.

Warriors Don’t Cry  (Identities 235)

Before Reading:

Read “First Reaction” in the sidebar of page 235 and respond to the question (What does the title, Warriors Don’t Cry, make you think about?).

Optional before reading activity: Have students look over the pictures in the Identities anthology (pages 228-232) that deal with the Little-Rock Nine and have them:

a. Look over the pictures and record, “What’s happening?”

b. Read each caption and ask, “What specific information does it provide?”

c. Look for details in each picture by asking, “Who are these people? How are they feeling? What are they trying to do? What do I know about their backgrounds? When did this happen?”

d. Skim the article The Little-Rock Nine, the chronology, and the editorial In Darkest America. Ask, “How does this information relate to the information in the photographs and captions?”
During Reading:

As you read through the story, have students create a char showing the main events of Melba’s experiences at Central High, what you believe she felt about each event, and why you think that.

Melba’s Experiences

How She Felt

Evidence From the Story

After Reading:

1. In three words, what is your reaction to the excerpt from Warriors Don’t Cry? Share your words with a partner and discuss how these words capture your thoughts and feelings about the situations described in the excerpt.

2. What factors influenced Melba to continue her efforts to attend Central High?

3. Evaluate the government’s strategy of integration using a Pros, Cons, and Questions chart. Discuss your reasoning with a partner.

Optional Assignment: 

Write a news article detailing the events of Wednesday, September 4th as described in Warriors Don’t Cry. 
Reading and Responding to a Novel (Shattered)-with optional inquiry assignment
Introduction to a novel (Resourcelines)minilesson on p.36f
Novel Questions Bank Shattered- Chapter Question Bank.docx
Inquiry Assignment Shattered assignment '09 17.doc
Introduction to Research based project on “Doing the Right Thing”:

This project may be done as an introduction to the novel, during study of it or upon completion.

Students will work in pairs to research the life of a figure from the 20th century who is known for “doing the right thing”, for being loving in the face of evil or injustice.  They will create a 3-5 minute presentation which includes a single slide PPT.
Process:  Read through the introduction of the project and the project description with the students.  Create and present a sample presentation which includes all of the required elements.  Class critiques presentation and identifies elements which must be included in their presentations (content and skills): context, biography, presentation skills.
Briefly describe the topics.  Partners then draw for topics and choose names which have been attached to the appropriate place on a world map.

Research:  2-3 days of research in the library using books and/or internet.  This includes time to create a single slide Powerpoint.

Presentations: 3-5 minutes, with emphasis placed on the intersection of the person’s life with the situation in which they found themselves.  See project for focus questions.

Audience will record basic information from each presentation- Name, country, dates, summary statement about the difference this person made in the lives of others.Doing the Right Thing Student Response.doc
Evaluation:  RubricShattered Rubric.docx 
Shattered Rubric.docx Peer assessment.docx
Concluding activity:  Student reflection Student reflection.docx–to reflect on the impact of the people presented, the characteristics they demonstrated and the possible application that students may make to their own lives.
Revisit Unit Organizer. Add jot notes to the last section on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.
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