All That I Am - The Search For Self

* Refer to the curriculum document for assessment, evaluation, resources, and teaching strategies. *
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Middle Level English Language Arts (ELA)

Grade 9A
All That I Am- The Search For Self
Unit Overview
Context:  Multi-genre thematic
Timeline:  Approximately five-six  weeks

All That I Am gives the students an opportunity to explore who they are and to find out more about their classmates by exploring a variety of literary genre.
Resources Used in This Unit
· Identities 

· Crossroads

· Sightlines

· Resource Lines 9/10
· Who Am I? (Literature and Thought: Perfection Learning Corp.)

English Language Arts Goals and Outcomes Overview
	Comprehend and Respond (CR). Students will extend their abilities to view, listen to, read, comprehend, and respond to a range of contemporary and traditional grade-level texts from First Nations, Métis, and other cultures in a variety of forms (oral, print, and other texts) for a variety of purposes including for learning, interest, and enjoyment.


CR9.1a View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing).

CR9.1b View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering).

CR9.2a and CR9.2b Select and use appropriate strategies to construct meaning before (e.g., formulating focus questions), during (e.g., adjusting rate to the specific purpose and difficulty of the text), and after (e.g., analyzing and evaluating) viewing, listening, and reading.

CR9.3a and CR9.3b Use pragmatic (e.g., language suitable for intended audience), textual (e.g., author’s thesis or argument, how author organized text to achieve unity, coherence, and effect), syntactic (e.g., parallel structures), semantic/lexical/morphological (e.g., connotation and denotation), graphophonic (e.g., common spellings and variants for effect or dialect), and other cues (e.g., fonts, colour) to construct and to confirm meaning.

CR9.4a View and demonstrate comprehension and evaluation of visual and multimedia texts including illustrations, maps, charts, graphs, pamphlets, photography, art works, video clips, and dramatizations to glean ideas suitable for identified audience and purpose.

CR9.4b View and demonstrate comprehension of visual and multimedia texts to synthesize and summarize ideas from multiple visual and multimedia sources.

CR9.5a Listen purposefully to understand, analyze, and evaluate oral information and ideas from a range of texts including conversations, discussions, interviews, and speeches.

CR.5b Listen purposefully to understand, analyze, and evaluate oral information and ideas from a range of texts including directions and train of thought, main points, and presentation techniques.

CR9.6a and CR9.6b Read and demonstrate comprehension and interpretation of grade-level appropriate texts including traditional and contemporary prose fiction, poetry, and plays from First Nations, Métis, and other cultures to develop an insightful interpretation and response. 

CR9.7a and CR9.7b Read independently and demonstrate comprehension of a variety of information texts including expository essays, historical accounts, news articles, and scientific writing.

CR9.8a and CR9.8b Read grade 9 appropriate texts to increase fluency and expression (150+wcpm orally; 215-260 silently)

	Compose and Create (CC). Students will extend their abilities to speak, write, and use other forms of representation to explore and present thoughts, feelings, and experiences in a variety of forms for a variety of purposes and audiences.


CC9.1a Create various visual, multimedia, oral, and written texts that explore identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing).

CC9.1b Create various visual, multimedia, oral, and written texts that explore identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering)

C9.2a and CC9.2b Create and present an individual researched inquiry project related to a topic, theme, or issue studied in English language arts.

CC9.3.a and CC9.3b Select and use appropriate strategies to communicate meaning before (e.g., considering and valuing own observations, experiences, ideas, and opinions as sources for ideas), during (e.g., shaping and reshaping drafts with audience and purpose in mind), and after (e.g., ensuring that all parts support the main idea or thesis) speaking, writing, and other representing activities.

CC9.4a and CC9.4b Use pragmatic (e.g., inclusive language that supports people across cultures, genders, ages, and abilities), textual (e.g., strong leads, coherent body, and effective endings), syntactic (e.g., subordination to show more precisely the relationships between ideas), semantic/lexical/morphological (e.g., both the denotative and connotative meaning of words), graphophonic (e.g., knowledge of spelling patterns and rules to identify, analyze, and correct spelling errors), and other cues (e.g., combine print and visuals to enhance presentations) to construct and to communicate meaning.
CC9.5a Create and present a variety of visual and multimedia presentations to best represent message for an intended audience and purpose.

CC9.5b Create and present a variety of visual and multimedia presentations including addressing various audiences for one proposal.

CC9.6a and CC9.6b Use oral language to interact purposefully, confidently, and appropriately in a variety of situations including participating in one-to-one, small group, and large group discussions (e.g., prompting and supporting others, solving problems, resolving conflicts, building consensus, articulating and explaining personal viewpoint, discussing preferences, speaking to extend current understanding, celebrating special events and accomplishments).

CC9.7a and CC9.7b Use oral language intentionally to express a range of information and ideas in formal and informal situations including dramatic readings of poems, monologues, scenes from plays, and stories and presenting reasoned arguments of opposing viewpoints.

CC9.8a Write to describe (a profile of a character), to narrate (a narrative essay), to explain and inform (a researched report), and to persuade (a review).

CC9.8b Write to describe (a description of a scene), to narrate (a personal essay), to explain and inform (a multi-paragraph letter), and to persuade (a letter to the editor).
CC9.9a and CC9.9b Experiment with a variety of text forms (e.g., debates, meetings, presentations to unfamiliar audiences, poetry, précis, short script, advice column, video documentary, comic strip) and techniques (e.g., tone, persona, point-of-view, imagery, dialogue, figurative language).

	Assess and Reflect on Language Abilities (AR). Students will extend their abilities to assess and reflect on their own language skills, discuss the skills of effective viewers, representers, listeners, speakers, readers, and writers, and set goals for future improvement.


AR9.1a and AR9.1b Assess personal strengths and needs as a viewer, listener, reader, representer, speaker, and writer and contributions to the community of learners, and develop goals based on assessment and work toward them.

AR9.2a and AR9.2b Assess own and others’ work for clarity, correctness, and impact. 

Each outcome is supported by indicators which provide the breadth and depth of the expectations for the outcomes. The outcomes and their indicators are listed on pages 33-51. Teachers are encouraged to build upon outcomes in the previous grades and provide scaffolding to support student achievement of the Grade 9 outcomes.

	Purpose / Outcomes
	Strategies and Assessment 
	Learning Activities

	Introduce the unit


	Unit Organizer   


	Complete Unit Organizer(15 minutes)
>> Unit Organizer <<


	Comprehend meaning

CR 9.1 CR 9.2


	Essential Focus Questions


	Hand out the unit focus question sheet. Discuss these as a whole group. Then give students time to individually record any initial comments they might have for each of the questions(20 minutes)
>> Unit Focus Questions <<

	WHO ARE YOU

Comprehend meaning  CR 9.2


	WHO ARE YOU
	WHO ARE YOU

Discuss the poem Almost Ready by Arnold Adoff (page 4-5) Who Am I? 
 with the students. Point out the question: Who’s The Real You? Read the poem and discuss: What does the image convey to you about the theme of identity? Why is the image blurry? Why does the speaker need to feel cool and in control? Where is the poet using figurative language? What does the poet mean by” find my right mask”? Why does the speaker need to go through this process to attend a party? 

Almost Ready by Arnold Adoff (page 4-5) Who Am I? (20 minutes)


	Clarify concept

CC 9.1


	Concept Clarifier


	Complete a Concept Clarifier with the class on the term ‘Identity’

Discus: What is an identity? Work on a whole class definition (30 minutes)
>> Concept Clarifier <<
>> Concept Clarifier (teacher copy) <<


	Construct meaning

CR 9.2 

Clarify concept

CC 9.1


	Opinion

	Activate students’ prior knowledge about their attitudes toward the theme of identity. 

Use the anticipation guide, What Do You Think? from Who Am I? (Opinion) (10 minutes)
Discuss the Quote: “The unexamined life is not worth living” Socrates (10 minutes)



	Construct meaning
CR 9.2

Clarify concept

CC 9.1
	
	Discuss terms that may be new to students: amnesia, dire, virtues, liberating, ethnicity
Read the essay, Living the Examined Life: An Inside Job (page 9) Who Am I?

This essay offers a hypothetical situation that allows students to imagine having an opportunity to re-create their identities. It then explores the foundation to identity, and the importance of flexibility and introspection. (10 minutes)
What are some ways we examine our lives? What are some ways we are rewarded for living the “examined life”?(10 minutes)


	Comprehend and Respond

CR 9.1
Compose and Create CC 9.1
	Response Journal


	Discuss the quote, This above all—to thine own self be true” William Shakespeare(5 minutes)
Discuss: How important do you think it is to fit in? What do they know about and how do they feel about peer pressure and trying to fit in? Ask: Is fitting in important? How far would some students go to fit in? What wouldn’t you do to fit in? Suggest scenarios to discuss. (15 minutes)
Have students respond in writing to the discussion about fitting in. (10 minutes)
Read Acceptance by Vidhya Sridharan in Crossroads( page 33) (5 minutes)


	Comprehend and Respond

CC 9.3
Comprehend and Respond

CC 9.3
	Making predictions


	Write the first two lines of the story on the board. Ask students to read them silently, and then jot down predictions about who Sandy is and what her situation might be.

Then ask students to read the next two lines to confirm or adjust their predictions. Have them predict what might happen next in the story.  Then ask them to read the fifth line to confirm or adjust their predictions. Repeat the process for lines six, seven and eight.(10 minutes)
Respond to the story (comprehension) How does Sandy try to fit in? What changed Sandy’s mind about wanting to fit in with the “cool” kids? Do you find Sandy’s actions believable? Explain. 
Respond to the following in a paragraph: Think about the different “groups” in your school.  What are the things that separate one group from another?



	Compose and Create 9.8
Compose and Create 9.6
	Strategies for meaning
	Inferences: Explain to make an inference you piece together clues in the text to draw conclusions. Jot down the following questions on the board, and ask students to work with a partner to explain these inferences and draw a conclusion. Use the story, “Acceptance” Crossroads page 33 

(10 minutes)

Line 1: Who speaks these words? How did you find out?

Line 2: Who is Sandy? How did you find out?

Lines 1-4: Where does the story take place? How did you find out?

Lines 1-6: What is Sandy’s goal? How did you find out?

Elements of fiction: Review with students the basic elements of fiction: plot, characters, setting, point of view, and theme. 

Ask students to discuss if, Acceptance, is a complete story? Does it have a beginning, middle, and end? Which elements of fiction does it contain? If there are missing parts, do they have to be implied by the reader?  Which elements of plot does Acceptance contain? (20 minutes)


	Compose and Create 9.3
	
	Mini Lesson on Simple sentences: What is a simple sentence? What elements must be contained in a simple sentence to make it complete? Capital letter at the beginning, a noun and a verb, and end punctuation. 

Have students work with a partner to examine the types of sentences in Acceptance. Is the use of simple sentences effective in the story? 

Use Language Master 5 in Crossroads (Teacher Guide page 372) for extra practice on simple sentences. (20 minutes)


	Compose and Create 9.3
	Think, Pair, Share
	Ask students to think about the following line from the story, “She turned and made her way to the library.” How will the kids in the library react to the way Sandy is dressed? Do you think that she will be accepted there? What do you think Sandy is really like? What makes you think so? Now in pairs or threes discuss your thoughts. In the large group discuss the questions as a whole class 

(20 minutes)


	Writing to persuade

CC9.8


	Persuasive Writing
	Introduce or review the persuasive paragraph. 
Persuasive Writing: Have students write a persuasive paragraph either agreeing or disagreeing with the following resolution: All students should wear uniforms in high school. (Students could choose a topic of their choice) (15-20 minutes)
OPTION: This could also be done in an oral format where the student is asked to read their paragraph or just present their opinion on wearing uniforms.

To be submitted on?

Remainder of class could be used to brainstorm ideas or students could begin rough draft for paragraph)

	Create and present a visual

CC9.5

Comprehend and Respond 9.2


	Collage

	Discuss the assignment: Create and design a collage that represents who you are. In the collage you must present the four dimensions of the Medicine Wheel: Spiritual, Physical (health), Emotional, and Mental (knowledge). Think about what kinds of images will appeal to your audience? What tone would best suit your purpose (informal, funny or dramatic?)

Create a rough draft to help you decide where to best place your visuals and text. Use the rubric to self assess.(15 minutes)
On The Sidewalk Bleeding by Evan Hunter in Crossroads (Page 35)
Discuss with students what they know about gangs from personal experience and what they have read or heard.  How will prior knowledge influence the way you understand a short story about gang violence? How does prior knowledge about any subject influence you when you read different texts(article, story, poem, etc.)?(15 minutes)

	Comprehend and Respond 9.4


	
	Ask students to view the image on page 36 in Crossroads.  What can they see in the picture? Ask them to divide the image into thirds. Only look at the top half and write down what they see, then only look at the middle, covering the top and bottom, and write down what they see, and then have them cover the top and middle and only look at the bottom and write down what they see. What does the whole image indicate about the story? Ask them to look at colors used? What does the choice of colors indicate about the tone of the story? (10 minutes)


	Comprehend and Respond 9.4


	Reading strategy

Track time, action, thoughts

T chart


	Discuss with students the use of charts to summarize and organize information to increase understanding 

The teacher may read the story so these things can be pointed out.

Ask class to set up a T-chart to distinguish between what is happening in the present and what has happened in the past. Another T Chart to distinguish the actions the narrator reports and the thoughts and feelings that Andy expresses. (15-20 minutes) Will probably need to continue next day or send for homework.


	Comprehend and Respond 9.4
Comprehend and Respond 9.6
	
	Continue with yesterday finishing T charts and reading story or else do homework check and discuss what students included in T charts (20 minutes)

Discuss and Respond to the story: Why don’t the people who pass by Andy stop and help him? Why did Andy join the gang? Why does Andy take off his jacket? (10 minutes)

Mini lesson on symbolism.  Discuss the symbolism of the jacket and of other elements of the story. What conclusions can you draw from the police officer’s comment at the end of the story?
(15 minutes)


	Comprehend and respond CR9.1

Analyze and construct meaning

CR 9.2


	Skim and scan
T chart

	Features of a short story. Would be a review of discussion on the short story, Acceptance.  
Skim the story and list all the characters we meet directly or indirectly (only referred to).  
Find details about conflict between an individual and a group and about the protagonist’s conflict.  Plot graph? Exposition or initial incident, rising action, climax, and resolution. Use the plot graph to break down the plot into its component parts. 

How does the setting and description of the atmosphere of this story add to the tone of the story? What is the point of view? How does the point of view affect the story? (30 minutes)
Create a T chart to analyze the question: Who is the protagonist-Andy or the gang members?  On one side of the chart put Andy and on the other give your evidence. Then put the gang members on one side and give your evidence on the other side.

With a partner discuss your charts and draw conclusions to answer the question :

Who is the protagonist-Andy or the gang members?( 20 minutes)

	Create research project

CC9.2

Write to explain

CC 9.8

Write to inform

CC 9.8 

Oral language to express

CC 9.7
Comprehend Meaning

CR 9.2
	OPTIONAL 

ACTIVITIES
K-W-L

Expository Writing

Newspaper article
Oral Language
Unit Organizer
	Option 1: Researching: Ask students to conduct research on the topic of gangs.  Do a KWL to brainstorm a list of questions that they would like to answer about the topic. Discuss possible sources for information: books, newspapers, magazines, internet, and documentaries.  Students can do a TRIMS on The Research Process in 
Resource Lines 9/10 (page282) Students could also read, How To Conduct Research (page 160-161) in Crossroads.

Option 2: Write an expository paragraph on your opinion on gang violence.  Discuss the process of writing an expository paragraph. Also discuss topic sentences, supporting sentences, and concluding sentences.  See the Black Line Master 4 in the Teacher Guide (page 34) for practice on Expository Paragraphs.
Option 3: Create a newspaper article reporting on the events surrounding Andy’s death.  Write quotes for the characters who come upon Andy and who come in contact with him.  What do you think they will say about why they did not help Andy?

Go over the elements of newspaper articles. Usually short, factual reports written in the inverted pyramid style which means paragraphs are arranged in order of importance. Read examples of newspaper articles to analyze the pyramid style.  Begin with the most interesting and important details.  This is called the lead and should answer: who, what, when and where.  Put other information next that answers why and how.  Write a catchy headline that suits the article

Peer Editing: Ask peers to edit their newspaper article.  Check for spelling, punctuation, sentence structure, noun verb agreement, etc. 
Option 4: - Ask students to form groups of three or more to role play a situation in which Laura (Andy’s girlfriend) arranges a meeting with the leaders of the gangs to express her feelings about Andy’s death. Come up with effective solutions to the skits

Revisit Unit Organizer. Add jot notes to the first section on Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.




	EXPRESSING

Comprehend Meaning
CR 9.2
Cues/Conventions
CC 9.3
Listen purposefully

CR 9.4

Assess Use

AR 9.2
	EXPRESSING

Unit Organizer
Creative response

Writing

Figurative Language, esp. Simile, Metaphor

Imagery

Symbolism


	EXPRESSING WHO YOU ARE

Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

 Journal - “Animal Spirit” or similar creative writing prompt where students identify with an animal in terms of personality, traits, behaviours, etc..

Mini lesson: Simile, Metaphor, Imagery

A simile is when an author makes a direct comparison using the words, “like”, “as”, or “than”. 

Have students complete the following sentences (or similar activity) to review simile:

1. I can run faster than a ________.

2. His / her eyes were like ________.

3. The cat’s fur was as _______  as  _______.

A metaphor is when an author makes an indirect comparison of two objects or subjects.

Have students guess the titles of the following poems to review metaphor, imagery:

The Toaster

A silver-scaled dragon with jaws flaming red

Sits at my elbow and toasts my bread.

I hand him fat slices, and then, one by one,

He hands them back when he sees they are done.




--William Jay Smith

Apartment House

A filing cabinet of human lives

Where people swarm like bees in tunnelled hives,

Each to his own cell in the covered comb,

Identical and cramped -- we call it home.




--Gerald Raftery

Imagery: A skilful poet can create powerful images in the mind of the reader by employing literary techniques such as simile and metaphor. By carefully crafting a poem, the poet can create meaning. 

Students should be aware of their own use of simile, metaphor, and imagery in their previous journal, Animal Spirit.

	Construct Meaning
CR 9.2
	
	Just for fun

Billy Collins – Litany
For an entertaining clip of Mr. Collins reading this poem: http://www.youtube.com/watch?v=56Iq3PbSWZY


	Cues/Conventions 
CR 9.3
Construct Meaning

CR 9.2

Viewing

CR 9.4
	Think/Pair/Share
	Students will understand how texture, pattern, colour, features, and expression create meaning.

Students will also understand how this art is to be symbolic rather than realistic. (Note difference between purpose and effect.)

Symbolic Art 
- design terms, colour, texture, emphasis
- use of light, dark, emotions / feelings, values, attitudes

Activity 
Visual: Haida Transformation Mask (Sightlines, p. 9)

(See background information – Sightlines Teacher Guide, p 15)

Define “texture”, “pattern”

Pre-viewing

Students brainstorm and list all they know about the word, “Transformation”.

During Viewing

Complete the activities on SL p. 9

Refer to RL 9/10 p. 237 Terms and Techniques

Analyse the transformation mask using these terms.

Use a chart to record observations (Sightlines Teacher Guide, p. 17)

e.g. 

Eagle/Thunderbird from

Moon form

Main colours

Dark blue or grey

Rusty orange and yellow or cream

Accent colours

Rusty orange and white or cream

Blue and dark brown or black

Expression

Solemn

solemn

Details

Sharp edges, very three-dimensional

Repeated pattern around face, face looks quite human

attachments

Protruding spikes

hair

After viewing

What aspects of the mask contribute to the impression of a supernatural deity? (Prominent eyes, impression of solemnity and grandeur in both forms of the mask.) (Sightlines Teacher Guide, p. 18)

Understand how this art is symbolic rather than realistic.

	Visual/Verbal

AR 9.1
Construct Meaning

CR 9.2

BDA Strategies

CR 9.2

Viewing

CR 9.4
	Analysis

Brainstorm web

Exit slip
	Students should draw effective parallels between visual and verbal art forms. 

Encourage students to look closely at details. 

Activity

Visual: Myself by Paraskeva Clark (Sightlines, p.  215)

See Background information Sightlines Teacher Guide p. 238

Refer to Resourcelines 9/10, Viewing, Still Images, p. 197

Pre-viewing:
Do you know of any famous artists? What is the subject of their paintings? Are you familiar with any famous paintings?

What do you enjoy drawing or painting? Do you like to draw people? Cartoons? Objects? Landscapes? Other?
Hand out Visual Art Forms
During Viewing:

Consider:

What is interesting about the pose of the subject?

What does her facial expression convey?

What other details add to this impression?

How has the artist used shadow?

What background details are used in this painting? What do they add?

 What effect is produced by the colour used?

What quality about this painting contributes to its haunting or memorable effect?

Discuss what the visual suggests about what the artist values about herself.

How has the artist used light and dark in this painting? Where does the darkness occur? 
Consider: If audiences make the meaning of paintings, how can viewers know what effect a painter wants them to experience? (Refer to Resourcelines 9/10, Viewing, Audiences Make Meaning of a Media Text, p 194.)

After viewing

What is the main message of this painting? Create a theme statement about the picture.

In a general discussion, have students explain why someone would paint his or her own likeness, and how fulfilling that might be to an artist.

(source: Sightlines Teacher Guide p. 238)



	Purposeful Reading
CR 9.6
Comprehension

CR 9.2
	Reading and responding

Analysis

Graphic organizer
	Activity (Optional)

Read the article, Rembrandt pioneered trick to draw eyes in: prof (Canwest News Service, The Star Phoenix, May 31st, 2010) Star Phoenix article
(or similar article on the techniques used by artists)

Students complete a FRAME to demonstrate understanding. (FRAME teacher copy)
Class discussion about techniques used in Rembrandt’s portrait.
If you were to create a self-portrait, on which qualities or features would you choose to focus the viewer’s attention? What mood would you hope to achieve for your painting? How might you achieve this? Which artistic techniques would you use?



	Visual

CR 9.4


	Research

Rotating papers

Assessing
	Activity (Optional)

Have students locate three self-portraits by artists. 

-  or – 

Teacher presents various self portraits and students compare and contrast:

1.  Which portrait seems the most optimistic and which seems the most troubled?

2.  Which portrait do you prefer? What do you like about it? 

3. Compare and contrast the three self-portraits in terms of mood and the elements of design (Resourcelines 9/10, Representing, Terms and Techniques, p. 237)

Notes:

Some master self-portraitists include:

Rembrandt 
Van Gogh 

Picasso 

Frida Kahlo 
Albrecht Durer 

Van Dyck

Marie Denise-Villers


	Compose Visual

CC 9.5
Write to Describe
CC 9.8
Self Assessment

AR 9.1
Comprehend meaning
CR 9.2
	Brainstorming

Reflecting
Creative expression

Writing a multi-paragraph essay

Presenting

Viewing

Assessing

Unit Organizer
	Activity

Students will create a photographic self-portrait. 
Refer to assignment handout
Consider design elements such as setting, symbols, expression, posture, colour, use of light and dark, to reflect your values, emotions, feelings, attitudes, and interests. 

Portraits must be framed with a symbolic material to create texture and add meaning.

e.g. Glenn might frame his portrait with woven guitar strings because music is an important part of his life; Brenda might build a frame out of fabric and buttons because she loves to sew.
Activity (Optional)

Students will write a five paragraph essay explaining how they created meaning with their portrait. 

Hand-out assignment sheet

Students will present their portraits to class, and celebrate the masterpieces by having an art show. 

Assessment

A variety of rubrics are attached for each of the above activities.

Revisit Unit Organizer. Add jot notes to the first section on Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.




	WHAT SHAPES

Comprehend meaning
CR 9.2
Responding to issues:
Representation of Teens in Media

CR 9.1, 2

After Strategy

CR 9.2
	WHAT SHAPES

Unit Organizer
Placemat

(see Stepping Out Manual pp. 124-125)

Exit Slip


	WHAT SHAPES AND INFLUENCES WHO YOU ARE

Briefly review and discuss the unit from the Unit Organizer. Point out the Learning Processes that have been used to this point to extend learning.

Deconstruct Teen Magazine to evaluate images and issues present in media

Introduce three main parts of a magazine:

A)  Cover 

B)  Articles – different types

C)  Ads

Using various ‘Teen’ magazines, complete the placemat activity in order to analyze the themes / issues / information that are common

Placemat Activity (see worksheet below):  

· Divide students into groups of four. 

· Have each student analyze one of the three main parts above (two students should be assigned to investigate articles) by listing the themes, images, issues that are common to TEEN magazines.  Each student will fill out their portion of the placemat (one of four spaces)

· Once each person has completed they will share their findings with the rest of the group and then as a group complete the middle section of the placemat, using the focus question below.  

· Afterwards, share the group’s findings with the class by listing their responses to the focus question below.

Focus Question: 

 “What common themes, images, issues are normally found in TEEN magazines?”

Placemat Worksheet
Exit Slip Question: 

On a piece of loose-leaf have students respond to the following questions, before the end of class:

“Do you believe that teens are represented in a fair and balanced manner in teen magazines?  Do you feel teens are misrepresented?”

	Nonfiction Analysis

CR 9.7
After Strategy

CR 9.2
	SAPS 

Exit Slip


	Analysis of Nonficiton
Introduce SAPS:  

Subject; Audience; Purpose; Speaker

See SAPS notes and worksheet
During reading each student will complete the SAPS worksheet to gain a better understanding of nonfiction writing

Read “I was a Teenage Ingenue” (Sightlines)

After Reading:

Go through SAPS worksheet as a class

Exit Slip Question: 

On a piece of loose-leaf have students respond to the following questions, before the end of class:

 “Are teens stereotyped? Are males and females portrayed differently in the media?”



	Read for purpose
CR 9.1,2,7

Analyze Nonfiction
CR 9.7
Assess for Clarity

AR 9.2
	Read Aloud
SAPS
SAPS 

Exit Slip 


	Setting the stage:

Discuss Exit Slip questions from previous class, with a focus on identity and how it may influence our identity

Read Aloud “Ascendancy” 

Poem: “Ascendancy” by Sheila Deane (from the Issues Collection:  Gender Issues)

Complete SAPS worksheet (on page two of document) as a class

Focus Question for class discussion:  

“Are girls discriminated against more than boys?  Can you think of examples from television or movies that may promote gender discrimination?” 

Independent reading:

“Saturday Morning Sexism” 

independently (Issues Collection:  Gender Issues)

After Reading:  Complete SAPS worksheet (on page two of document) independently

After about 10 minutes work through the worksheets as a class

Exit Slip question:  On a piece of loose-leaf “record ways in which a stereotype can be harmful to an individual or group of people?”

	Viewing

CR 9.4

Visual presentation

CC 9.5


	Create an ad


	Mini lesson on Viewing Television Advertisements
Advertising Awareness / Analysis

(See Resourcelines pp. 226 -229 for terms / techniques and how to view)

Have students watch 30 min to 1 hour of TV that tries to target “teens” (must be appropriate for school discussion and viewing) and complete worksheet for four to six commercials that identifies Product or Service Advertised, Intended Audience, , Techniques used and presentation of messaging

As an alternate plan you can have students use a variety of magazines in class or watch a half hour of a television program to complete the analysis of advertising

Choose a product that teens use and create an ad for a teen magazine or commercial for television that presents teens in a positive manner while incorporating advertising techniques learned through Resourcelines.

	Confirm Meaning

CR 9.3
	It says, I say, and So
News article analysis


	Viewing, understanding, and analyzing news articles (2 classes)

Focus Questions:

· What are the terms associated with a newspaper article and what is the purpose of a news article?

· How are Facts and Opinions different from one another? Be able to distinguish Fact from Opinion when given examples.

· What makes an effective news article?

Task A:  

· Give the students handouts from “abcteach.com” regarding Elements and Goals of a news article

· Each student is to read through and summarize each of the handouts using “It says, I say and So” worksheets;  work through as a class until students understand how to use the worksheet to summarize effectively

· Review sheets as a class once they have completed

Task B:

· Review or discuss with the class the difference between FACT and OPINION, and why it is important for a journalist to know and understand the difference

· (ie)  a journalist may have to write an article to report on a sporting event, or news event and must remain objective by using facts;  however, a journalist may be assigned to write an editorial, which will include both facts and opinions to be effective
· Handout and assign to be completed independently the FACT or OPINION worksheet (taken from abcteach.com)

Task C: 

· Divide students into small groups and distribute “Model Behaviour”  worksheets (taken from abcteach.com)

· Each group should have one section from a newspaper, preferably the front section (news articles)

· Have students complete the “Model Behaviour” worksheets in their groups for three articles 

· As a class respond to the following question -- what does an effective news article include?

	Writing for purpose
CC 9.2

Write to Inform
CC9.8

Self Assessment

AR 9.1
	Informative / Expository Article

Planning Sheet
Informative Writing

Rubric
	Have students research, create, and compose a one page article that explores an important issue regarding teens (this article should be written to inform rather than persuade, so the focus should be upon using facts versus stating an opinion):

Pre-writing:  

A)  By this time the students should have no problem brainstorming topics as a class

B)  Using their planning sheet students should select ONE topic that affects teens and work on inquiry process (access to internet is needed)
Topics could include:  school violence and gangs, eating disorders, learning difficulties, racism / discrimination, school policies, city curfews / laws ...

Drafting:

C)  Before drafting, students now should make use of their research planning sheets and “Model Behaviour”  worksheets from previous class to organize their work

D)  Share rubric with class before they begin their drafts

Assessment should  focus on the detail and organization of the 5w’s research

Sample assessment rubric (taken from abcteach.com) 

For more information and lesson ideas see http://abcteach.com/free/w/writing_newsarticle_middle.pdf
Or View   Pdf file


	Write to persuade
CC 9.8, 9
Comprehend meaning
CR 9.2
	Persuasive Article

Letter to the editor

SAPS Planning Sheet

Unit Organizer
	Mini lesson on “Opinion Piece”

See Reourcelines for additional information on viewing Opinion pieces (p.59)

Focus:  Reasoning using facts / opinions

As a class work on identifying FACTS/OPIONIONS and reflecting upon persuasive articles using the FACT vs. OPINION worksheet
Sample Selections or selections of your own:

 “Voice Mail and the Mating Ritual” (SL);  “I was a Teenage Ingénue” (SL); “Digital Bullies” (SL)

Create and compose a “letter to the editor” that would address the issue of misrepresentation of TEENS through the media or another issue that affects teens

Before they begin drafting:

· Using the local newspaper show students examples of this type of writing

· Brainstorm possible topics or use topic from informative news article assignment and write as a persuasive composition Possible topics that could be used as prompts:  Uniforms in school;  City curfew for teens
· Have each student use SAPS planning sheet as a tool to prepare themselves for the writing process and gather the information they need to present an effective argument
Drafting:

· Students are to compose and create a one to three paragraph letter to the editor in response to an issue that effects teens

· Share rubric with students

Publication and assessment

Possible rubric for persuasive writing 
Revisit Unit Organizer. Add additional jot notes to any sections on the Expanded Unit Map. Allow students time to add additional thoughts to the Focus Questions sheet.
-------------

Unit Assessment






































